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INVESTIGATION OF EFL TEACHERS’ AND STUDENTS’ VIEWS TOWARDS
USING LITERARY TEXTS IN EFL CLASSROOMS: THE CASE OF ABOKER
PREPARATORY SCHOOL, GRADE 12, HARARI REGION

ABSTRACT

This study attempted to investigate teachers’ andents’ views towards literary texts and its
uses in English language contexts. The study wadumbed in Aboker preparatory school in
Grade 12, with a population of four teachers anidtyhstudents. A total of 4 teachers and 30
students responded to the questionnaire, 8 classes observed and all the teachers and 10
students were interviewed. The teachers’ and ststlanews and classroom activities
conducted in the literary text lessons were idettifvhilst the reasons why they avoided or
employed the literary texts were explicated. Théadar the study was collected using
quantitative and qualitative research methodologig@siangulation involved in different
research instruments like textbook analysis, gaesfires, interviews, and classroom
observations. The finding of this research revedleat it was difficult to generalize the
teachers and the students’ views towards literasgts and its uses in the English language
classrooms In principle, most teachers and students perceateeary texts as useful in terms
of language developmerntowever, they lacked the knowledge to integratditemary texts
with the teaching of language skills effectivelpwHcompatible the classroom activities are
with their views and what kind of literary texts the teachers prefer to use in their English
language classes was also investigated as palhteo$tudy. The study revealed the integration
of literary texts requires a lot of efforts, commmeént and a strong desire from teachers,
students, curriculum designers and textbook writerassist teachers and students language
development. Based on the findings, it is recomettfat teachers to take students’ views in
to consideration while teaching literary texts indglish language classrooms in order to get
learners interested in literary texts and to depetheir language proficiency. Drawing from
the findings, the study presents literary texts #ralteaching of English language, teachers’
and students’ views towards advantages, difficsi|tstrategies, methodologies, literary genre
preferences, approaches, and over all findings g literary texts were investigated. All
these implications will be useful for not only ey text study in English language but also

other disciplines.
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1. INTRODUCTION

This chapter presents introductory information omyvand under what circumstances the
study was conducted. Further, the background of stuely, statement of the problem,
objective of the study, scope of the study, sigaiiice of the study, and operational

definitions of terms were dealt with.

1.1. Background of the Study

Literature is one of available resources in langu@gching and it has been a part of language
curricula for many years, fading in and out of plapity in response to new theories and
methods in teaching and learning contexts. In theteenth century, foreign languages were
taught with the help of Grammar Translation Met{@I'M). At that time, students would
translate literary texts from foreign languagetieit native language (Radhika, O., 1991) to
read successfully difficult classical texts throutite method of translation (Hall, 2005).
During this period, literary texts were the verpame of foreign language teaching and
students were expected to read and translate aaholiterary texts. These texts were
represented as models of 'good’ writing as well@strating the grammatical rules of writing.
This was due to the fact that a special statusgiesn to literary texts in EFL classrooms. It
was taught as a body of knowledge or a subjectem#tat dominated the language syllabus

and not as an integral or an embedded componéamgfiage learning (Delanoy, 1997).

After GTM, Audio-lingual and Structuralism methodere introduced that emphasized on
pronunciation, structures and vocabulary, litetwas down played and discarded to the
periphery (Collie and Slater, 1987), (Duff andl&ja 1990). Great emphasis was given to
correct pronunciation, memorization through pattiis and conversational practices rather
than communicative competence. During this languagehing method, literature study was
associated with 'bad,’ 'old,’ or 'traditional' teaag methods and it was believed that literature
failed to provide vocabulary, structures and fumaail language that students required. This is
because studying and translating literature waardsgl as an ‘old’ method, since the English
involved was not being taught in their languagesds (Short and Candlin, 1986).



However, in the seventies, methods such as the cmityrlanguage learning, suggestopedia,
the silent way, total physical response, and tharahapproach were introduced, but these
methods did not utilize the role of literature ¢a¢h foreign languages.

From 1970 up t01980’s communicative language teaclCLT) approach placed a heavy

emphasis on language activity that focused on Ifsacommunication set in an authentic

context to promote learning like, mastering the afsEénglish in a variety of situations, social

contexts and professional areas (Hall, 2005). Thethod was concerned with learners
negotiating for themselves, learning by doing tkingth language in authentic contexts.

Since the CLT approach paid much attention to autibeontexts, literary texts were seen as
‘ideal resources’ in language education as it caiffdr the use of “authentic materials and

‘real’ language and communication” (ibid). On thiaer hand, Liddicoat and Crozet (2000)

claimed that literature became more divorced frangliage teaching and learning when the
communicative approach to language teaching wablested in the 1970’s. In other words,

literature was neglected and more attention wasmgte dialogues and conversations which
were more practical and visible in the real woitdation in CLT approach.

However, in the early 1980’s, Linguists and ELT dahs like (Widdowson, 1975, Brumfit,
1985, Long and Carter, 1991) have realized thatdry texts can be used to reinforce the
skills and complement language teaching and itfbasd its way back into the teaching of
English language. In this regard, Duff and Malep9Q), state “Literature is back, but
wearing different clothing”. After that, literargxts had begun to be accepted as one of the

rich and valuable resources available for languagehing.

In the Ethiopian context, Grade 12 text book wstéred to include different genres of
literary texts. Yet, literary texts, despite thauthenticity and benefits for the classroom, are
still either very much ignored or very much avoidsdteachers and students. This is because
language teachers and students feel that literargs tare highly culturally charged,
conceptually difficulty and a hindrance rather tliacilitation of learning the target language.
It is for this reason that the researcher had @ekcid look at the teachers’ and students’ views

towards literary texts and its use in English laaggiclassrooms.



1.2. Statement of the Problem

Literary texts are now part of the Ethiopian Englianguage syllabus. However, informal
discussions with school teachers and students shatvteachers and students do not fully
understand what they have been teaching; learmdglaey do not know how to appreciate
literature accordingly. Most of the teachers andishts of the school do not know how to
appreciate the culture in the poem, short storyiatafpret the social, political, and historical
perspective of a specific text. This might havegeaged that teachers and students believe
that every literary text has one particular mearang that particular meaning may not be

understood by readers.

They only see literature as an ordinary reading aex do not really discover the underlying
principle of learning literary texts in EFL class@&$e consideration that literature is far away
from the utterance of daily communication in buss)drade, travel, tourism, and advertising
might be the first reason, so that literature mppropriate to be taught to the students. The
second reason may be found in the common belidfsthat literary language is the creative
use of language in poetry and prose that oftenatlesifrom the conventions and rules of the
standard. This requires readers’ greater effortnterpret literary texts since meaning is
detached from the reader’s immediate social confiehe third reason is probably, there is an
assumption that the language of literature is #ucdit that if it is given to students whose
mastery of vocabulary is very limited, the studemiis not get any use of it. The teachers and
students views may be one of the reasons why tea@re students employed or avoid

literary texts in the teaching and learning of Eféintexts.

So far, numerous studies have demonstrated thefibehditerature in English language
classes and they indicate that the use of litezatutanguage teaching enriches the learners’
linguistics awareness and rhetorical structurdtefdry discourse (Widdowson, 1975, Collie
and Slater, 1987, Carter and Long, 1991, Lazarp188umfit, 2000, Carter, 2000), Long,
2000, and McKay, 2000).



In addition, very few local studies have been catel in the area of literature in English

language classroom teaching learning practices.gidenAnagaw (2011) conducted a study
that dealt with approaches of using literary tart&nglish language classrooms. The aim of
his study was to explain different approaches usgedeachers to teach literary texts. His
findings indicated that due to the nature of thprapches of using literary texts the teachers
were not found adopting effective and highly innoxa methods in using literary texts.

Teachers frequently adopt the information basedaogmh of using literary texts and they are
not directed of the approaches of using literantstehey are supposed to adopt from the

textbook.

As mentioned earlier, many studies have demondtrttat literature is one of the most
valuable resources and that it should be includedanguage classrooms (Lazar 1996).
However, if literature is said to be beneficial,egtions why some teachers are reluctant to
approach literature. There are teachers who restaptical and lack interest in using literary
texts in their english language lessons. Bassnett &rundy (1993) claim that there are
language educators who believe that literaturaredeivant,who argued that what students
need are texts that are ‘practical’ and ‘rootedveryday experience’,not works of art.” Thus,
in general, this current study attempts to inveségvhat teachers and students feel, think or
consider the inclusion of literary texts in theindish language classrooms. When the
teachers’ and students’ expectation and the aiteaxfhing English language do not match,

teachers and students will not benefit from thersest

1.3. Objectives of the Study

The following general and specific objectives wire central aims of this study.

1.3.1. General objective

This study aimed at investigating teachers’ andestts’ views towards literary texts and its

use in English language classrooms.



1.3.2. Specific objectives

This study contained the following specific objges:

» To investigate how teachers and students viewritlasion of literary texts in English
language classrooms.

» To investigate the skills which teachers and sttglénnk, can be enhanced through
literary texts.

» To identify the factors that affect the properiaétion of literary texts available in the
textbooks.

» To investigate the strategies adopted by teacharsing the literary texts.

1.4. Research Questions

In order to achieve the purpose of this studyfelewing research questions were posed.

» How do teachers and students view the inclusiditesry texts in EFL classrooms?
» Which skills do teachers/students think can be eoddthrough literary texts? How?
» What factors affect the proper utilization of titerary texts available in the textbooks?

» What strategies do teachers adopt in using theutitgexts?

1.5. Scope of the Study

This study covered the general views of Englishglege teachers and students towards
literary texts and its uses in English languagssfaoms in the area of Aboker Preparatory
School, Harari region, grade i22011/2012 academic year. It is delimited to heas’ and

students’ views towards using literary texts inelddn the students textbook only, that means

it does not extend to other genres of literarygexit of the prescribed textbook.



1.6. Significance of the Study

The findings of the study can be used to raisehiac students, textbook writers, curriculum
designers, and researchers’ awareness of the atesand importance of literary texts in the
EFL profession that are responsible for the trgrohour future English language specialists.
The study could create an impact on teachers oflidfngas it provided teachers the
opportunity to reflect on their views of using fiaey texts so far and provided teachers with
information on the general views of students towarsing literary texts. The study can also
influence students to know the reasons why liter@yts have been injected in English
language syllabus and how literary texts enhanei ldnguage proficiency. English language
textbook writers may recognize their weaknesses strehgths in the way they design the
contents of their books, so as to meet the gem@egiest and needs of students and teachers.
The study can support the curriculum designersapgsing the most suitable textbooks to be
used in schools. Finally, the findings of this stuaiill help researchers within the area to

expand some of the efforts that were made throhigtstudy.

1.7. Limitations of the Study

The researcher believes in the worth of observihtha literary texts that are included in the
student’s textbook in the real teaching and le@ymmantexts. However, only two classroom
observations were made with each of the four teachEhat means onl§ classes were

observed. Moreover, the teachers annual and dadlyoh plans were expected to provide
relevant data on how literary texts are being uaed viewed in their English language
classrooms. However, some teachers did not oufliedessons of literary texts which were
difficult to follow the approaches and strategisgdi in the implementation of literary texts.

Even though these limitations were there, the rekea manages this study accordingly.



1.8. Operational Definitions of Terms Used in the tBdy

For the purposes of this study, the terms givenwehean the following:

Literary Texts: refers to any excerpt taken from any types tefditure which is a fictional
story that requires interpretation. In this stutlyefers to poems, short stories, extracts of

films and novels which the student’s text book uase@ resource for language teaching.

Teachers’ Views towards Literary Texts refers to what teachers feel, think and how they
consider the inclusion of literary texts in Englidnguage classrooms to teach English

language.

Students’ views towards literary texts refers to what learners feel, think and how they
consider the inclusion of literary texts in theindlish language classrooms and its

contributions to language.

Investigation: refers to a systematic study in order to discokerfacts about how teachers
and students feel with regard to the inclusiontefary texts and how they use and implement

in their English language classrooms.



2. REVIEW OF RELATED LITERATURE

This chapter presents review of research findings scholarly experiences concerning the
use of literary texts in English language classre@md synthesizes various aspects of literary
texts and its use as a pedagogical tool in langteaEhing. It includes, what literature is, the
relationship between literature and language legrnihe role of literary texts in language
teaching, literary texts and language skills, apphes to use literary texts in Language
classrooms, models to teach literary texsd difficulties in dealing with literary texts in
English language classrooms

2.1. Defining Literature

Literature could be viewed and defined in seveiffieident ways. This however, would
depend on different factors such as the functiofitefature and how it is used in English

language classrooms.

Traditionally, “Literature” (with a large L) has ée defined as “the ‘best’ writing produced in
a given language or society, and this collection‘apiproved’ works has constituted the
literary canon deemed by authority to be fit to #tady’(Maley,2001). Literature, when

defined as a subject of study, is an activity tim@blves and uses language (Radhika, O’,
1991). It focuses on the literariness of a texteveas “literature” with small “I” refers to any

texts whose imaginative content will stimulate teacand response in the receiver” (McRae,
1997, p, vii), including simple poems, short stertrama and texts which present a kind of
literariness inherent in them (Moc, 2001). Usingriture to teach language is known as

small “I". Fowler (1965) defines literature as fols:

Literature is the record of the attempt ofters to express and communicate their ideas
about man's hopes, dreams, ideals, feelings, theugand experience, and his
relationship to society. Literature deals with thie of man in moments of crisis and
anguish, with his most intimate relationships, witk innermost thoughts and his deepest
loves and hates, with his courage, honor, hopejegyrcompassion, pity, and sacrifice
(Fowler 1965:217).



These feelings are expressed through languagehendse of language in EFL classroom
evokes personal response in the reader or list€herabove definitions of literature highlight

the important role that literature plays in thegaage classroom.

2.2. The Relationship between Literature and Languge

The relationship between literature and foreigrglaage teaching may be seen as an activity
involving and using language. As Widdowson's (19¢lgim “the study of literature is
fundamentally a study of language in operation” alihis based on the understanding that
literature is an example of language in use, arddagntext for language use. Hence, the study
of the language of literary texts as language iarafion is seen as enhancing the learner’s
appreciation of aspects of different systems ofjleage organization. Carter (1986) suggested
that literature should not be isolated or rejededccount of its literariness instead, language
and literature teaching closely integrated and baized in EFL classroom. In this regard,
Short and Candlin (1986) pointed out “Literaturel ganguage teaching should be linked and
made mutually reinforcing”. Such integration wogldhance the use of language in a variety

of activities where investigative and student cesddearning is being implemented.

2.3. The Role of Literary Texts in English Language&Classrooms

Literary texts are a rich source of classroom #@&tivand can prove motivation and useful for
learners. According to Langer (1997), literatur@ ogen “horizons of possibility, allowing
students to question, interpret, connect and egplém interesting short story or a poem can
touch the students’ hearts instantly and leaveraelible impression up on their minds.
Moreover, the dialogic nature of literary texts @mes learners use their own creativity and
drives away the traditional language classglsny scholars in the field of EFL like
(Lazar,1993,Collie and Slatter,1994 ,Ur ,1996, &aand Long ,1996 and, Malay ,2001) have
emphasized the benefits of using literature fogleyge teaching. These scholars state various
reasons for the incorporation of literary textsEinglish language classroonfccording to

Collie and Slater (1990), there are four main raeasehich lead a language teacher to use



literary texts. These are valuable authentic maltecultural enrichment, language enrichment

and personal involvement.

2.3.1. Valuable authentic material

Authentic Material refers to 'appropriate’ and lgyain terms of goals, objectives, learner

needs and interest and 'natural’ in terms of msbhd meaningful communication (Rogers,
1988). Most works of literature are not created floe primary purpose of teaching a
language. In a classroom, learners are exposedeactual language samples of real life
settings. It can act as a beneficial complemeiitbentic materials when the first “survival”

level has been passed. Using authentic materigid-Inclassroom have a positive effect on
learner motivation, provide authentic cultural imf@ation, exposure to real language, relate

more closely to learners 'needs and support a oreetive approach to teaching.

On the other hand, Richards (2001) pointed outdh#tentic materials often contain difficult
language, unneeded vocabulary items and compleguégye structures, which causes a
burden for the teacher in lower level classes. Viaw is supported by Martinez (2002), who
mentions that authentic materials may be too calljubiased and too many structures are

mixed, causing lower levels to have a hard timeodexy the texts.

However, authentic materials should be used inrdeee with students' ability and adds that

suitable tasks can be given to learners in whitdl tsnderstanding is not important.

2.3.2. Cultural enrichment

Literature helps students to understand othersireulLiterary works, such as novels, plays,
short stories and poems facilitate understanding bommunication takes place in certain
country. Though, the world of literary text is anaginary one, it presents a full and colorful
setting in which characters from many social oliaegl backgrounds can be described. For
instance, reading Shakespeare’s work will give esttslan idea of how people lived at certain

period of time in England (Joycilin, 2011). A readan discover the way the characters in

10



such literary works see the world outside thathsughts, feelings, customs, traditions,
possessions, what they buy, believe in, fear, e@og how they speak and behave in
different settings. This colorful created world chelp learners to feel for the codes and
preoccupations that shape a real society throughaliliteracy. Literature is perhaps best
regarded as a complement to other materials usedlet@lop the foreign learner's

understanding into the country whose languageirggdearned.

2.3.3. Language enrichment

Literature that was initially read and enjoyed Ioyheisiasts and elites has gradually paved its
way to become a more dynamic resource in EFL tegot@arter and Slater, 1991, Ur, 1996).
It provides learners with a wide range of individlexical or syntactic items. Students
become familiar with many features of writing, respand contextualized body of texts.
They learn about the syntax and discourse functmnsentences, the variety of possible
structures, and the different ways of connectirgpg] which develop and enrich their own
writing skills. Students also become more prodectand adventurous when they begin to
perceive the richness and diversity of the langubgg are trying to learn and begin to make

use of some of that potential themselves (Joyci,1).

2.3.4. Personal involvement

Literature can be useful in the language learniraggss owing to the personal involvement
through interesting activities such as brainstognmle playing, word association, situational
scenes and prediction. These activities of liteeatwill give opportunities for students to
express their opinions about general subjects. dniimportant window letting one to have a
view of the world and realizing the expression olture by means of sharing individual or

collective life experience (ibid).

The students become enthusiastic to find out wappéns as events unfold in the text and

feel close to certain characters and share theatienal responses. In this process, students
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can remove the identity crisis and develop intoeatrovert (Collie and Slater (1990). This

can have beneficial effects upon the whole langleaming process.

Similarly, Ur (1996: 201) and Hirvela (2001) statmme of the advantages of literature as a
language teaching resource, which can be summainztéte following way: Literature is a
very enjoyable resource to learn a language, ge@source for increasing word power,
encourages developing various reading skills imlexa, provides examples of different styles
of writing, representations of various authentiesusf the language, involves both emotions
and intellect, enriches the students’ world knowksdencourages critical and creative
thinking, and it makes the students aware of vartouman situations and conflicts (Ur ,1996:
201). In addition to these, the imaginative propsrof the literary texts foster the students’
academic literary skills, which are not so easy ifion-literary text is used as the language

teaching material (Hirvela, 2001).

Notwithstanding the numerous claims of benefitsising literature in language study, some
scholars are against this idea. Short (1986), asduiterature is complicated because there
are a lot of linguistic deviations in literary gesrthat has led many teachers to either avoid or
stop using literature in their language classrooBtinonson (1997) similarly, claimed that
literary texts have a special role in language Bitipn that is the use of literature to augment
students’ language potential through the exposwre literary texts usually reveals
discouraging results. These suppositions existusecaf the argument that literary language
is remote from the everyday usage that the studsarisachieve little practical values from

reading literary texts.

However, literary texts are not necessarily ovetémhwith literary jargons isolated from the
daily conversation because literature is made ofmf and with ordinary language.
Widdowson’s (1971) claim "the study of literatusefundamentally a study of language in
operation” is based on the realization that literais an example of language in use, and is a
context for language use which involves specialysual use of language and it feeds
creativity on every possible style of register. 3&&elp students to expand their linguistic and

cognitive skills, cultural knowledge and sensifvit
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2.4. Literary Texts and Language Skills

Literary texts offer potential benefits in ESL ingttion in many ways. Linguistically, it has
the potential of serving as the central focus oha of study in the classroom where ample
activities involving the application of the basangjuage skills and language areas are very
popular within the field of foreign language leamiand teaching practices. Literature is rich
with innumerable authentic material of language tfue development of reading, writing,

speaking and listening skills.

2.4.1. Literary texts and reading skill

Literary texts support the development of readikglss because reading texts require
interpretation and thus an interaction betweerréader and the text. Reading in literature is a
combination of reading for enjoyment and readingifdormation. Literary texts facilitate
the interaction and accelerate language learningpitient based instruction (Shang, 2006).
According to Collie and Slater (1987), by readingpacific literary text, students are exposed
to the formation and function of sentences, theewdity of possible structures and the
different ways of linking ideas. It offers pleasige that students are motivated to read and
ultimately developing their reading proficiency.rfeading purposes, novel and poetry can
provide good opportunities for extensive and intenseading. It is also good for practicing

sub skills of reading that include skimming, scaigniand finding the main ideas.

2.4.2. Literary texts and writing skill

Literary texts can be a powerful and motivatingrse for writing in ESL, both as a model

and as subject matter. Literature acts as a modehwgtudents are asked to write similar to
original work or clearly imitate its content, then@eganization and style. Based on literature
as subject matter it can be “on or about” theditgitext and out of literary text. The latter one
uses literature as a springboard for original caositfom, which, in turn, enhances language
learning. The learners can be asked to report dhé&ents of the text or reproduce what one

character thinks of another or write about theimomaction to the similar situation. The
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function of sentences, the diversity of possibledtres, and the different ways of linking
ideas will expand and deepen students’ writinglsHKilased on literature as a model in

controlled, guided and reproducing writing modé&g(n 1991).

2.4.3. Literary texts and speaking skill

The teaching of speaking and listening can be niatgeesting with an equally meaningful
role of literary texts. For speaking purposes,ghents in a poem, novel, film extracts or short
story can be associated with the learners’ own raapee in real life. Such a practice paves
the way for hot topics for discussion in languagsses. Having the students freely reflect on
the events and having them critically comment &o dlcilitative for advancing speaking
proficiency. Oral work based on literary texts maslp improve students’ speaking skills
(Saraceni, 2003). Oral reading and role-playing amck confidence and improve
pronunciation; dramatization and re-enactment tedaktter understanding of the text and the

resultant enjoyment out of it.

2.4.4. Literary texts and listening skill

Listening to literary re-enactments makes one suibisilly alert not only to pronunciation,
sentence formation and tone of the speakers bot@althe possible errors in their speech and
dialogues. As Lazar’s (1993) argument, studentsdeaelop their listening skills by listening

to the recorded literary materials. For listeninggoses, the learners can be exposed to the
audio versions of the poems, short stories, or Isofée musical elements in poetry stimulate
the learners’ desire for approximating their speghkpatterns to the native speaker norms by
adhering to the principles of rhythm, rhyme, anmation (Shang, 2006).

2.4.5. Literary texts and communicative competence

Literary texts can provide excellent examples daheantic language use and can stimulate
discussions in which learners can practice comnatioic. It is important to have creativity in

a language classroom to provide a successful coneative setting (Candlin, 1996). It can
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be used to develop learners ‘creative abilitie€dmmunicate with each other through the
engagement of literary texts. In other words, éitere can be considered as a resource which
gives priority to creative uses of language. Thecuaésions and group activities based on
literary texts helps improving communication skillhis means that Literature supports the

development of Communicative Competence.

Generally, emphasizing the use of literary textsEinglish language classroom is very
important to promote basic language skills (readiwgting, speaking, listening), critical
thinking, communication competences and languageasar(vocabulary, grammar and

pronunciation) in the English language classroom.

2.5. Models for the Teaching of Literary Texts

The major tendencies in teaching of literary tecas be generally seen through the three
models presented by Carter and Long (1991). Theseha cultural, the language, and the

personal growth models, which are not mutually esivie.

2.5.1. The cultural model

The cultural model is a traditional approach whyoles attention to areas such as the history
and characteristics of literary movements, theapgpblitical and historical background of a
text, the literary genres and rhetorical deviceterhature is important as a medium to preserve
the cultural and artistic heritage (Lazar, 1998)eVeals the universality of thoughts and ideas
and learners are encouraged to understand diffevdores and ideologies in relation to their
own. This model views literature as a source ofsfand it is teacher-centered, transmissive
pedagogic mode where the teacher passes knowledgafarmation to the students. There is

no specific language work done on a text.
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2.5.2. The language model

Literary texts, according to McKay (1982) are exd for the teaching of vocabulary or
structures or language manipulation andwikzed to exemplify certain types of linguistics
patterns such as direct and indirect speech, &mdlliand figurative language. Literature is
taught for the promotion of vocabulary, structure language manipulation. Though, it
exposes students to the more “subtle and varieatieecuses of language” in literary writing,
its principal aim is to help students find waygsora text in a methodological way (Carter and
Long, 1991:2). Language-based approach to usiegatitre would include techniques and
procedures, which are concerned mainly with thestof the literary text itself by cloze
procedure, prediction exercises, jumbled senterg@smary writing, creative writing and
role play to deconstruct literary texts in ordes@yve specific linguistic goals (Lazar (1999).
These activities offer a wide range of styles aedisters, they are open to multiple
interpretations and hence provide excellent oppdras for classroom discussion and they
focus on genuinely interesting and motivating tepic explore in the classroom (Duff and
Maley, 1990). In short this model endeavors to tgvstudents’ language skills through the
study of authentic literary texts.

2.5.3. The personal growth model

The Personal Growth Model focuses on the persdeakpre and emotional gain that students
can procure by reading literary texts and how dacéfe reading of literature helps them to
progress and mature as individuals (carter and k88i). It requires students to relate and
respond to the themes and issues by connecting tihvé¢heir personal life experiences. This
model encourages learners to draw on their owniapsn feelings personal experiences and it
is more of learner centered. It aims for interacti@tween the text and the reader in English,
helping to make the language more memorable. Tlideinrecognizes the immense power
that literature can have to move people and thenpial influence of literature that enables

students to achieve enjoyment from reading liteveoyks.
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These three approaches to teaching literary teffisr dn terms of their focus on the text:
firstly, the text is seen as a cultural artefaezandly, the text is used as grammatical and

structural analysis; and thirdly, the text is thenslus for personal growth activities.

Integrating these elements makes literature aitdest learners and beneficial for their
linguistic development. An integrated model is agliistic approach which utilizes the
strategies used in stylistic analysis, which exgdoliterary and non-literary texts, from the
perspective of style and its relationship to cohtamd form. According to Duff and Maley
(1990), the main reasons for integrating these efesn are based on their linguistic,
methodological and motivational benefits. Lingwatly, by using a wide range of authentic
texts one can introduce learners to a variety pésyand difficulties of English language.
Methodologically, literary discourse sensitisesdexa to the processes of reading. Lastly,
motivationally, literary texts prioritise the enjognt of reading. The above models for

teaching literature have been incorporated in giffeapproaches.

2.6. Teaching Approaches Used to Teach Literary Téx

Approaches of using literary texts refer to hoveriry texts are presented and viewed by
teachers. Based on the historical developmenteégproaches recognized to teach literature,
it can be said that the approaches have evolved &entral focus on literature as a subject
matter to making literature as a resource for gaching of English language. There are
various approaches that teachers can choose whgnudle literary texts in EFL classrooms.

Rosli (1995) indicated six approaches of usingditg texts that EFL teachers can adopt.
These are: information based approach, paraphrapgcoach, language based approach,

personal response approach, moral philosophicabapp and stylistic approach.

2.6.1. Information based approach

Information base@pproach is a way of teaching knowledge aboutlitetexts where literary
texts are seen as a medium to offer a source ofnrdtion to students (Carter, 1988).

Teachers who adopt this approach perform activiieslecturing, explanation about literary
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texts and terms, reading notes and criticism pexVith workbooks or by the teacher. It
demands a large input from the teacher and it asety related “aesthetically patterned
artifact endowed with the knowledge potentials gdolphy, culture, morality, and
humanities” (Ganakumaran 2003). This approach igdneffective in enhancing students’
language proficiency (Carter and McRae, 1996) beeaihis approach bases itself on

traditional views to literature and teaching.

2.6.2. Paraphrastic approach

This approach deals with the surface meaning ofitheary text (Hwang and Embi, 2007).

Similarly, Rosli (1995) asserts that paraphrasppraach allows teachers to use simpler
words and sentence structures compared to the owrglicated ones in the texts and
sometimes the teacher can translate it into odreguages. According to Rosli, this approach
is suitable for beginners of the target languagé asts as a stepping stone in formulating
original assumptions of the author’s work. The ngoal of teachers who adopt this approach
is enabling students understand the literal meaairegtext but emphasis is not given to their
personal engagement in understanding the text éir wn ways. Classroom activities

frequently used in line with this approach is teaatentered, retelling the literary text using

simpler language, the use of translation and reggiamraphrased versions provided in books.

2.6.3. Language based approach

Language based approach (LBA) seeks greater aseacizetween language and literary
texts. LBA is done by providing them exposure te target language and connecting them to
specific vocabulary and other aspects of the laggullaley and Duff (1990) insist that the
primary aim of this approach is “quite simply teugerary texts as a resource for stimulating
language activities”. With the use of LBA, the facshifted to the learner, the reading process
and creating language awareness in the learners £D87). Activities like prediction, close,
role play, recitation, debate and discussions @nded to create opportunities for language
use in the classroom. In line with this approaghanguage-based framework for reading

literary texts moves from lexis (vocabulary), synfaentences) to coherence (discourse).
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As Lazar (1993) pointed out, detailed analysishaf kanguage of the literary texts will help
students to make meaningful interpretations antieasame time students will increase their
general awareness and understanding of English. alilme of LBA is not on studying
literature, but literary texts are utilized as afi¢he resources in providing inspiring language
tasks for students. Undertaking a detailed langwagdysis can facilitate the construction of
meanings and encourage students to exercise tkisiting knowledge of grammar and
vocabulary (Duff and Maley (1990).

2.6.4. Personal response approach

This approach helps to motivate and encourage stside read a literary text by making a
connection between the themes of the text and theisonal life and experiences. As
indicated by Vethamani (2003) although learnersesreouraged to explore various textual
meanings, their interpretation must be behind é&xé it focuses on learner’s response to the
author’s text. The learners would respond to whay tthink are the author’s intentions and
what are the meanings that could be derived fromtéxt (Hirvela, 1996). Teachers who
adopt this approach employ activities like questisstussion which are interpretive in nature
generating views and opinions on the text. The mernehind personal response approach is
on task engagement will be enhanced if studendger¢he themes of literary texts with their

personal experience.

2.6.5. Moral philosophical approach

This is an approach which incorporates moral val@®ss curriculum. The focus of this
approach is to discover moral values while readimpgrticular literary text (Hwang and Embi
2007). It seeks to find the worthiness of moral ahdosophical considerations behind one’s
reading (Rosli 1995). The focus of teachers whopadee moral philosophical approach to
literary texts is to make students search for measies from particular literary text. In this
approach teachers employ activities like reflectsgssion, getting students to search for
values while encountering a literary text and &hg students ‘evaluation on what they
should do or not do based on their reading (H8ID5).
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2.6.6. The stylistics approach

Short (1996) stated that stylistic analysis is ulsefior relatively inexperienced or
unsophisticated students to arrive at possible mgarnor texts. Teachers who adopt this
approach to using literary texts guide studentsatd® a closer understanding and
appreciation of the literary text itself using @mbination of linguistic analysis and literary
critics (Lazar, 1993). The main goals of teachens wdopt this approach is to enable students
make meaningful interpretations of the text whiohturn allows students look beyond the
surface meaning of the given literary text andxpaad students’ knowledge and awareness

of the language (Mengistu 2011).

Recently scholars have started trying out an irtegr approach where any of the approaches
or their principle is combined with the other. Aoding to Savvidou (2004) the use of an

integrated approach of using literary texts that mither of the above approaches ensure the
maximal utilization of literary texts. So, it isther to use an integrated approach in teaching

literature in EFL classrooms to promote basic lagguskills and language areas of students.

2.7. Challenges and Difficulties in Using LiteraryTexts

Although literary texts offer many benefits whiclake literary texts worth being included in

language program, teachers and learners see yitarsguage as problematic since it does not
stick to more common usages, but exploits and distorts the accepted conventions in fresh
and unexpected way (Lazar, 1990), and it includesabulary, grammatical structures, and

syntax considered to be too complicated (Duff araddy, 1990:7).

The length of the text can be seen as the majficuif apart from the linguistic difficulty.

While some teachers may see longer texts as méreulfithan short texts, it is, however,
possible that shorter texts may present more diffes because they do not offer the
extended contextual support and repetition whiangéw texts do (ibid). Concerned with
culture, they claim that culture does offer diffices in a way that it is impossible for the

outsider to share fully the range of referencearoinsider. All literary works make reference
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to things outside themselves and are thus liabietéopretation, or variable misinterpretation.

However, they contend that such variable interpi@ianakes literature interesting.

The other problems in using literary texts are eoned with conceptual and acceptance
difficulties. Conceptual difficulties refer evenotigh the language written in the text is
simple, easily intelligible, students may stilldiit hard to make sense since they are not able
to perceive the ideas the text conveys. Whereasptaece difficulties is concerned the most
instinctive negative reactions we experience towamettain types of text or certain authors
(ibid). It is likely that some teachers may havegateve attitudes towards using literature in
the class because their main goal in language iteaghto teach the grammar of the language
(McKay, 1982:529). Similarly, (Rodhika, O’, 1998ised the Linguistic difficulty of the text
and the background knowledge about English langaageculture to interpret some literary
texts are the major difficulties in EFL classrodrRo(lhika, O’, 1991).

However, literary texts remain an unavoidable toothe hands of language teacher. It is in
the teacher’s domain as what to teach and howatthtand how to use poetry, drama, prose,
short stories or novel for language teaching (Buj&., 2009). A text which is extremely
difficult in linguistic or cultural levels will bng few benefits. For these several solutions have

been suggested in regard to the problems of litiguos other difficulties.

2.8. Strategies Used to Comprehend Literary Texts

There are various strategies identified that cdaddused when reading literary texts. The

following are descriptions of some of the knowrattgies used.

2.8.1. Steps into literary text

Langer (1991) listed four major steps in the preagfsunderstanding a text. Firstly, being out
and stepping into an envisionment. This is whevelestts make initial contacts with genre,
content, structure and language of text by usingrpknowledge and surface features.
Secondly, being in and moving through an envisiamm®tudents, in this step are immersed

in their understandings, using their previously stacted envisionments, prior knowledge
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and text itself to further their creation of meaniThirdly, stepping back and reflecting on
one’s own previous knowledge or understandingstly,astepping out in which the students
react to the text, or to the reading experien@dfi{fkanger, 1991).

2.8.2. Bottom up process

Besides that, several models of the reading siestdmave been developed over the years to
explain how a reader derives meaning from a teke Better the reader is able to make
correct predictions, the less confirming via the ie necessary (Goodman, 1973). The reader
uses graphphonic, syntactic and semantic cues edigbrmeaning then confirms those

predictions by relating to their experiences anovidedge of the language (Carrel, 1988).

2.8.3. Top down process

The top down process of reading provides relevatkground of knowledge to readers.
Carrel (1988) state the immediate goal for EFL heas is to minimize reading difficulties
and to maximize comprehension by providing cullyraklevant information to students

before they embark on their reading assignments.

2.8.4. Aesthetic reading

Reader response approach believes that aesthdtiapggroach is achieved through aesthetic
and stance. Aesthetic distance implies temporatgctienent from the pressure of the world
in which a reader lives in order to enter the sdaoy world mapped out by the literary text
(Benton, 1992; Bredella, 1996). Thus, aesthetia@auh to literature has a strong emotional
appeal because students are invited to live thravgdt the speaker, narrator or characters
experience in their textual worlds. This helps stutd to improve their language proficiency
as well as develop their creative thinking in espieg thoughts and opinions. It is interaction
based that the students make connections betweas,ithemes, and characters. At the same
time, the activities of comparing and contrasting tontent of the text will develop students’

ability to analyze and criticize what they haverteand already known (Zafeiriadou, 2001).
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Therefore, Language for aesthetic purposes enssesers to enjoy literary texts at a level

suited to their language proficiency and develtyesability to express things creatively.

2.8.5. Efferent reading

Efferent reading emphasizes on the knowledge tiatéxt conveyed. Students are mainly
involved in the information they are supposed tim g@m the text. Hence, efferent reading is
not appropriate to the nature of literature teaghihich contains much more than a simple
opinion or knowledge (Zafeiriadou, 2001). In addlti selecting simplification, extracts or
simple literary texts may help to avoid readindidifities. In simplification the original text

is shortened in characters, situations and evdm@sjocabulary is restricted and the structures
are controlled. Simplification is not favored besawof its reduction process. To remove the
burden of intensive lengthy reading extracts anathgeous. However, they are artificially
isolated for teaching purpose does not necessaultivate interest in reading in the English
language learners. Using the abridged version addrstandable texts are the best solution to

understand a literary text in English languagesctz@ams.

2.9. Summary of the Literature

This chapter has presented an in-depth discussiotne theoretical framework of literary
texts and a comprehensive overview of the appticatif literary texts in English language
classrooms with substantial attention given todiseussion on the positions of literary texts
as a language teaching resources to teach Englisjudge. It is essential to provide
comprehensible back ground information on literegyts and pedagogical advantages to
teach English language from teachers and studesitgspview to guide and inform the
advantages of literary texts to teach English |laggu The definition of literature, the
relationship between literature and language, tte of literary texts in English language
improvement, approaches, models and difficultiesléaling with literary texts in English

language classrooms were discussed
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3. RESEARCH DESIGN AND METHODOLOGY

This chapter focused on the research design, fpamits of the study, sampling techniques,

instruments for data collection, methods and procesifor data collection and analysis.

3.1. Research Design

In order to answer the questions raised in resequelstion section, the research design was
mixed method approach. According @nwuegbuzie and Leech (2004) mixed methods
research, both quantitative and qualitative researe important and useful to draw from the
strengths and minimize the weaknesses of botmiglesiresearch studies and across studies.
Qualitative research design was employed in oéate a valid data for the study or to gain
a better picture of the reality of the issue on tégearch questions and its objectives in a
natural way (Denzin and Lincon, 2000). The methosed to collect qualitative data were
textbook analysis, classroom observation and ireerv In order to compare and determine
the relationship between the teachers and studéetss towards using literary texts,
quantitative research design was used. The metsed to collect quantitative data was
questionnaires. It was utilized as a mode of tudaigpn whereby data collection and
information were based on the questionnaire, abassrobservation and semi structured

interview and textbook analysis.
3.2. Participants of the Study

The participants for this study were the teachadsstudents who are currently teaching and
learning English language, grade 12 in Aboker Pepay School at Harari region. There
were four English language teachers in the depattnm@f the total four degree holder
teachers, only teacher one is attending his M.Ayree in English language teaching in
summer program. Hence, it can be anticipated ttetd¢achers know how they view literary
texts in their English language classrooms. Thdesits who participated in this study were
both natural and social science streams who arerdly learning English language. This is
expected to find out a better insight of their vdetwwards literary texts and its use in English

language classrooms.
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3.3. Sampling Techniques and Sample Size

The school was selected purposively to be thenggtif the study. It is closer to Haramaya
University which was favored for effective dataleotion process and to get valuable and
constructive comments from my advisors and themate behind choosing the grade level is
the researcher’'s observation of literary textsuded in the student’s textbook. There were
two targeted groups in this study. The first growgs all grade 12 English Language teachers
in APS were included as a sample because they fe®r in number and easy to manage.
The second targeted group was gradestlidents of the school. Out of the total number of
students, 30 were selected for questionnaires @nstudents for semi structured interview
through purposive sampling technique to get opmifsom high, medium and low achiever
students. Purposive sampling is relevant for thiglys since the concern is exploring the
universe and understanding the audience. This mesisg common senses and the best
judgment in choosing the right habitations, and tmgethe right number of right people for
the purpose of this studyhe determination of high, medium and low achiewvess based on
their English mid-exam result.

3.4. Data Gathering Instruments

In order to collect data from the samples of thegdh population, textbook analysis,

questionnaires, classroom observations, and i&s/ivere employed as instruments.

3.4.1. Textbook analysis

This instrument was used to look at the nature actdvities of literary texts in grade 12
student’s English language textbook and teacherideg As Krippendorff (1980), document
analysis is a technique which can generate botid zad replicable data from documents.
Consequently, student’s textbook and teacher'segwdre examined to get some insights
about the use of literary texts in their classroomsdoing so, the genre of literary text, the

title of the literary text, length of the text, gagumber in the text book, total number of
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literary texts in the textbook, strategies implezhtin the literary texts and the training of

teachers to teach literary texts were investigated.

3.4.2. Questionnaire

For this study, two sets of questionnaires wereigdesl. The first questionnaire was
distributed to English language teachers. The dithequestionnaire for the teachers was to
find out their views about the inclusion of liteyaexts in EFL classrooms, which language
skills they think can be enhanced through litettasts, why they employed or avoid literary
texts in language classrooms, to find out the diffies of using literary texts; and to obtain
information about the strategies teachers use werstand a given literary texts were
investigated. The second set of questionnaire vstshiited to the students. Students had
almost similar questionnaires like the teacherno out their views about the inclusion of
literary texts and their interactions in using aa@fc literary text and why they use or avoid
literary texts in English classrooms. All Englistathers and 30 students were requested to

answer the questionnaires. It was both close aed epded questions for both respondents.

3.4. 3. Classroom observation

The inclusion of classroom observation emerged fitoefact that it might lead to new issues
(Edwards and Talbot, 1999), when teacher and stsdéealt with literary texts. Non-
participant classroom observation was conductechtiolate teachers and students response,
to investigate how the teachers dealt with literseyts, which skills give much emphasis
through literary texts, what strategies teacheestosteach literary texts and the interaction
between teachers and students with the activifiéecary texts were observed. Eight classes
were observed, all the four teachers were obsewieg each by using checklists. The check

lists and notes from the observations were comgpdednalysis.
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3.4.4. Semi structured interview

The purpose of interviews was used to enrich the dallected by textbook analysis,
guestionnaires, and classroom observation. Theamdser designed a semi-structured
interview questions for the teachers as well astlier students to get their views towards
literary texts, to find out more about practicablpems encountered by the teacher and
students in using a particular literary text, tadfiout the skills they think it can be enhanced
through literary texts, why they hold the type @w they hold, to find out the factors that
affect the proper utilization of literary texts #dahle in the textbook and to find out the
strategies they used to comprehend literary text®wdministrated through interview. Tape
recorder was used to record the responses givémelnespondents in addition to taking short

notes. All grade 12 English language teachers emdtudents were interviewed.

3.4.5. Summary of the methods/tools/instruments
The following table summarizes the reasearch ingnis and data soughts.

Table 1: Summary of research instruments and dataaight

No Method/tool/
instruments  Data sought/data about

1. Textbook The place and nature of literary texts in the tegtb
analysis Purpose of literary texts in English language teais.

2. questionnaire Reasons teachers and students ageid literary texts in EFL classes.
Language skills that can be enhanced through fiteexts.
Why teachers and students hold the type of view lioéd?
Difficulties they faced in using literary texts.
Strategies they adopted to comprehend literargtext

3. Classroom Language skills which can be enhance throughaliyetexts and
observation  Strategies they adopted to comprehend a speddraty text.
Practical problems encountered in using literaxyste
The interaction between teachers and students loaskeérary texts.

4. Semi- Language skills they prefer to enhance throughdlitetexts and
structured The reason why they avoid or employed literarygext
interview The reason why they hold the type of view they hold

Factors that affect the proper utilization of lger texts available in
textbooks and strategies used to overcome theuliiés they faced.
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3.5. Data Collection Procedures

Once the teachers and students who participateeirstudy were identified, the content of
lesson plans, activities, nature and procedurditeodry texts in the textbook were identified.
This helped the researcher to investigate the eattifiterary texts, activities and strategies
adopted in grade 12 student’s English languagéotekis and teacher’s guide. After textbook
analysis the teachers and students were briefedt ahe objective of the study. Secondly,
questionnaires were distributed for teachers amdesits to know their general feeling
towards using literary texts as well as their pmefg skills to teach language through literary
texts. Thirdly, classroom observation was condyctednvestigate the interaction between
teachers and students with the activities of Iietaxts in the language classroom. Finally,
interview was administrated for the teachers awndestits to find out more about practical
issues encountered by the teachers in using aplartiiterary text in the observed classes, to
follow up some specific and interesting issues endrder to triangulate the data from the

textbook analysis, classroom observation and quasdires.

3.6. Data Analysis Procedures

This section briefly investigates the data analysiscedures employed in the study. The
qualitative and quantitative data were examinedidipg different mode of analysis (method
triangulation). The investigation for questionnaimgas provided and the data was obtained
qualitatively analyzed and used accordingly to tigve general profile of the teachers’ and
students’ views towards literary texts and its imsehe classroom through using likert scale.
The qualitative data gathered from the textbooKyansg classroom observations and semi
structured interviews were investigated, coded,tt®mgized and categorized in a few
significant categories based on thematic analy&oy4tzis,1998:4),the process for encoding
qualitative information. The tape recorded intewsewere first transcribed, analyzed and
coded in to several significant themes. These tkemere then grouped in to certain
categories in order to establish the participanisis and experiences on the use of literary
texts in English language classrooms. The datedell from the textbook analysis was

analyzed in the form of table by categorizing higrtext in their title, genre, page number,
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length, and its nature. Each of the compiled natas$ checklists from the observation was
summarized and compared in order to draw apprepiméerpretations and conclusions. Then
the qualitative results obtained from the textboakalysis, interview, and classroom
observations were used to verify or refute the ymslof data from the questionnaires. The
findings were discussed in order to investigate aggbrt as accurately as possible the
teachers’ and students’ views towards literarysextd its application in English language

study. Finally, conclusions were drawn inductivahd recommendations were forwarded.

3.7. Framework of the Study

The table below shows the general framework ofthdy.

Table 2: Framework of the Study

No Corresponding

Corresponding  Corresponding
Aspects of the problem research objectivesresearch questionamethod data pieces

1. Literary texts despite To investigate why Why EFL Questionnaire
their authenticity and teachers and teachers and Interview
benefits for EFL students avoid or students ignored Classroom
teaching are still employed literary or employed Observation
ignored by EFL texts in EFL in literary texts?
teachers and students. classrooms.

2. Literature offers many To investigate the
benefits being included skills which

Which skills Classroom
teachers and Observation

in EFL to teach teachers and
language skills.
However, teachers and be enhanced

students think can

students think can Questionnaire
be enhanced Interview
through literary

students seen literaturethrough literary texts?
as an ordinary reading. texts.

3. There are different To investigate the What  strategies Interview
strategies to understandstrategies that are teachers andQuestionnaire
literary texts, but teachers adopted students adopted Textbook analysis
teachers and students in using literary in using literary
are not well aware texts. texts?
these strategies.

4. The textbook included To identify the What factors Textbook analysis
different literary texts, factors that affect affect the proper Questionnaire
but teachers and the proper utilization of Classroom

students are not using utilization of
literary texts

accordingly. textbooks.

literary texts in the

Observation and
Interviews were
used.

literary texts
available in the
textbooks?

These data were hold together through the of tuktign(method /tool triangulation).

29



4. DATA ANALYSIS AND DISCUSSION

The purpose of the study was to investigate theh&ya’ and students’ views towards literary
texts and its use in English language classroonmovides a comprehensive account of the
gquantitative and qualitative results supported loy €éxamples from the textbook analysis,
guestionnaire, classroom observation and interviesveerning their views towards the use
of literary texts in English language classroombe Tindings are categorized in to the
following main areas: literary texts and the teaghof English language, teachers’ and
students’ views towards advantages, difficultiesategies, methodologies, literary genre
preferences, approaches, and over all findingstefaly texts and its use in the English

language classes.

The place of literary texts in English languagericutum and the teaching of English
language, the literary texts incorporated in thedsht's English language textbook, the
teacher’s guide and teacher’s lesson plan andahertg of teachers to teach literary texts in

English language classrooms were investigated.

4.1. The Position of Literary Texts in EFL Classroms in Ethiopia, Grade 12

For the moment, some ideas about the educatiottaiggen particular association with the

teaching of literary texts must be expounded u@made 12 English for Ethiopia is designed
to produce a comprehensive English course for gi&dstudents. The course is intended to
develop students understanding and use of English &s a subject and as a medium of
instruction in preparatory school. It focuses oe thevelopment of listening, speaking,
reading and writing skills for communication in & variety of contexts informal to formal.

Throughout the course, there was a strong emplbasengaging the students in individual
work, pair work, group work and whole class intéi@at in ways that encourage them to
discuss ideas, form opinions, and apply their liegro life beyond the classroom by using

authentic materials.
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Recently, literary texts have increasingly attrectiee attention of many English language
scholars. The Ethiopian Ministry Of Education pautarly, the department of English
language perceived the importance and benefitssimiguliterary texts in English language
teaching and decided to include it in its curricnltas a component of the subject to
complement the existing resources for English lagguteaching and learninghis was
because the curriculum of the country recognizes \thlue of introducing real language
learning texts (short stories, poems, novel exdractd film extracts) in English language
classroom as opposed to artificially constructedjleage learning texts in to the classroom. It
was part of the English language syllabus becaitseary texts are seen as having the
potential to generate motivation in students tadreatensively and the wide socio cultural
dimensions that literary texts bring in to the sla®m was perceived as enrichment to
teaching the mechanics of language use. As presantable three below the newly edited
grade twelve English language student’s textbockrnporated twelve different literary texts
which are taken from different genres of literattweteach English language (five poems,
three film extracts, three novel extracts, and sinert story). These works of literature are
incorporated in the student’'s text book to famiharlearners and language teachers with
these literary texts, which make an important gbation to the quality of English language
teaching in Ethiopia. The following table shows teneral descriptions of literary texts that

are incorporated in grade twelve English languagéents textbook.
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Table 3: Literary texts provided in grade 12 Engli language student’s textbook

No Title Genre  Page no. Length Nature of the activities given based
on the textbook

1. The Girl from  Novel 29 2pages Language focus E.g. comprehension,
Abroad extract listening.

2. Under A 49 10 lines More of Language use
Telephone Poem E.g. prediction from the title and
Pole vocabulary.

3. Building the Poem 82-84 36 lines Comprehending poem, punctuation
Nation marks and pronunciations.

4. No Longerat Novel 88 33 lines More of language use E.g. Role play
Ease extract based on character and Vocabulary

5. Casino Royal Film  95-98 25lines Language use E.g. Vocabulary,

extract listening the plot of the film.

6. ATaxiDriver Poem 162 17 lines Language use E.g. reading,
on His Death pronunciations, and pause.
The Story of Short 174-182 4 pages More of language usage E.g.

7. Life on Earth story probability and possibility.

8. Vultures Poem  187-189 51lines Language usecBrgprehending a

text and vocabulary.

9. Western Poem  209-210 25Ilines More of language usage Eapss
Civilization Pronunciations, and rhythm.

10. From The Novel 215 40 lines Language usage E.g. punctuation
Money Order  extracts mark, Pronunciation, and writing

11. Film Stars and Film 245-257 30 lines language use/usage E.grtegho
Their Works speech, summary writing

12. Titanic Film  260-261 20lines Language use

extract E.g. Reading, and vocabulary

As can be seen from the above table, the literexystare taken from different genres of
literature which are intended to teach all languskjls and language areas. The natures of
the activities given based on the literary texts arore of focused on language use and
language usage. These literary texts are well grade selected in terms of language level
(can be understood by grade 12 students), lengtit@o lengthy), availability, subject matter,
and students’ cultural background of the literaxts$ for grade 12 English language students.

T1 suggested in the interview session as follows:

32



To be able to use literary texts in class, litezary texts needs to be carefully selected,
interesting and the level must match with the gsitalelevel of understanding.
Otherwise, the students will get uninterested aawkhno ideas about what the poem
means to them and even for us. The literary textghware incorporated in the
textbook are good and appropriate to the gradelléVg).

For example tasks that require students to creatdl group performance based on poem
entitled “Under a Telephone Pole” are enjoyable anadivating. As far as the length of the
literary texts is concerned, it is not more tharlibés except two literary texts (The girl from
abroad (2pages) and the story of life on earthagep)). Hence, it can be deduced that the
texts are understandable to the level, reflecsthdents’ social background, open to multiple
interpretations, have real life significance in imating and are enjoyable. The texts also
create interaction between teachers and studemtdbetween students and students. For
example in the poem “Under a Telephone Pole” thtbtok orders students to discuss with
their partners, practices, reciting a poem in grand write one’s own poem based on the
model poem. This can create positive language tegcand learning environment and
enables teaching language use and usage to thieebelstThe language and the content used
in the literary texts can fairly represent the abaind cultural background of the students. A
better example is the poem entitled “A Taxi Drivar His Death”. In this text, the theme
briefly reflects the social activities in the stateliving area that happens everywhere in the
world and gives advice for taxi drivers. In additito this, the literary texts which are
incorporated in the textbook help students to kraihers culture, civilization and social
activities. A good example for this is depicted the poem “Western Civilization” by
Angostino Neto. From this poem, the students caterstand the cultures of Angolans, and
the level of civilization in Angola. This motivatesudents to read other literary texts to know
the social, economical and political situationsobther country. When teachers and students
used appropriately these literary texts, they ceeate a conducive and initiate learning
environment where students can learn both contedtlanguage. Moreover, most of the
issues covered in the textbook consists values Tike Girl from Abroad, Building the
Nation, Western Civilization, Titanic and No Longatr Ease. This implies that varied and

appropriate selections of literary texts have heade.
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The textbook analysis also revealed that activitied procedures are clearly stated. In most
cases teachers and students role is separatelyfie:nFor instance, the textbook orders the
students to read the poem “Building the Nation” Hgnery Barlow, independently and
silently and discus the activities based on themjipoem. It requests the teachers to facilitate
and guide student’s discussion. By this, the teoftbanalysis clearly showed the interaction
between teachers and student and between studgstuatents which is a good technique to

teach English language by using the interactiveenod

The teacher’s guide was available for all Englasihiguage teachers and it contained guide to
lesson plans for the teacher’'s convenience. Ambegl® units, unit 4 is totally deals with
literary texts under a title “The Arts and Literegli This unit explored the arts particularly
literary texts like short stories, poems, novelaatis and film extracts and it covers from page
81-102 in the student’s textbook. It compared anpaead an extract from a novel and extracts
of films. In this unit, the teacher’s guide and thetbook stated that students were required to
undertake some extensive reading of short stomelspwems. It encouraged them to read
authors and poets who were both familiar and néwe.t€acher’s guide stated in “The Art and
Literature” chapter discussion students also maty the opportunity to reflect on their
participation in the arts. It also provided diffetgrocedural supports on using literary texts
in English language classrooms and how these fjte¢exts should be used. For example the

following procedural technique for teaching poetas given in the teacher’s guide.

Read the poem aloud while students follow in th®oks. Identify any unknown

vocabulary and check that they have understoodgdreeral mood and feeling of the
poem. Taking care to follow the correct rhythm amdnation patterns and ask students
to read it aloud after you. Point out various poetievices: alliteration, repetition, and

similes, verse form and rhythm, and ask studenideutify these in the poem. Explain
any difficult concepts, and then invite the studeotread the poem aloud in groups,
pairs, or individually English for Ethiopia grade 12 teachers guidg, ix

As the student’s textbook and teacher’'s guide sdowlee syllabus of Ethiopian English
language allowed teachers and students to exptriady texts with English language in their

classrooms. The teacher’s guide clearly showedhtwatthe literary texts have been used to
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develop appreciation and understanding of diffefenins of literary texts. The teacher’s
lesson plan also showed different results towandsuse of literary texts. Two teachers tried
to outline how literary texts have been used andwbat purposes it was intended. For

example T1 outlined his lesson plan as follows:

Pre-reading, while reading and post reading aciest will performed. In the
introduction stage | will introduced the studeraghe topic, and directed the students’
attention to the text and prepared them for readidgter this, the students moved to

the while reading tasks, followed by the post regdictivities T1 lesson plan

On the other hand, two teachers did not have ameudf literary texts in their lesson plan.
This shows that teachers had different views towarging literary texts and its

implementation in English language classrooms.

However, during classroom observations, only oaelter (T1) used a more interesting way
to start his lesson. For example, in the seconsbtesthe literary text he used was entitled
“Driver on His Death”. Before allowing studentssommarize the main ideas of the literary
text, he asked the students to brainstorm ideasecelo the title of the text and invited them
to predict what would happen in the text. Then sieed students to read the text silently in
groups and let them discuss some questions tothelptudents understand what the literary
text was about. This teacher performed his aatwitbased on his lesson plan and these
activities provoked a lot of discussion and intetption in the classroom. In this regard Lazar
(1993) argued that this type of brainstorming aigtiis a good one to be used at the start of a
lesson as it makes students become interesteed texhand willing to express their responses
and opinions. The other thrésachers focused on the non literary texts and gr@naspects.
These teachers were asked their reasons why tresdd on non literary texts in the

interview session. For example T3 reason out dgvist

| focused on non literary texts because literamtdeare difficult to understand and | did
not know how | integrate literary texts in Englisinguage classrooms. Even | haven’t
taken a single training on how can | use literaexts. That is why | focused on non

literary texts T3).
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It seems that the nationwide language curriculuveaked that preparatory schools generally
place more emphasis on training in the instrumdatattions of the language than on training
in the aesthetic understanding and appreciatidangfuage. The existing ground realities and
curricular documents reveal that the entire sykabmphasizes the concerns and issues but
have not made a very clear connection between dheetns, aims and curricular contents.
The pedagogical issue to the Ethiopian contexcatds that, even if literary texts are offered
as one part of the curriculum at preparatory leitds taught by traditional methods where
students are, in most cases, taught to as pasaitieipants, understanding little and rarely
contributing to the teaching learning process. ®hisws that teachers were not trained on

how they could exploit literary texts with EngliEinguage teaching.

Generally, the textbook, teacher’s guide and tedskesson plan analysis clearly showed that
the curriculum of the country allowed teachers atutlents to use literary texts in their
classrooms. Despite the increasing emphasis onsthef literary texts as a resource, teachers
and students differ in their views towards the aditerary texts in the English language

classes, although they all need to use literang texsome extent as part of their lessons.

4.2. Views towards Literary Texts in English Languge Classrooms

Teachers and students expressed their passiontdmatdre emanated from their personal
interests in it. A summary of the findings from student’s questionnaires are
presented as follows and used to support or refute the use of literary texts in

English language classrooms accordingly.
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Table 4: Students’ views towards literary texts andts use in the classrooms

No Question Strongly disagree Neutral Strongly agree
disagree % % agree % %
1. I enjoy taking literary texts that are 10 6.66 76.6 6.66
incorporated in my textbook.
2. Taking literary texts in English helps 10 6.66 3.33 70 10

me to develop my creativity and
critical thinking

3. Taking literary texts in English helps  23.3 3.33 10 56.6 6.66
me to develop my culture social

interactions

4. Taking literary texts in English helps  3.33 6.66 90
me improve my English language

5. Ithink literary texts improve my 16.6 3.33 10 63.3 6.66
knowledge of English grammar

6. | think literary texts improve my 6.66 - - 86.6 6.66
vocabulary

7. |think literary texts improve my 6.66 10 3.33 70 10
writing

8. Ithink literary texts improve my 3.33 90 6.66
reading comprehension

9. I enjoy doing literary text based 36.6 10 13.3 33.3 6.66
homework

10. | dislike reading literary works 23.3 10 6.66 53.3 6.66
assigned in English classes

11. 1 enjoy looking for underlying 20 6.66 6.66 63.3 3.33
meanings of what | read in English

12. students should be encouraged to take 10 23 83.3 6.66

literary texts in the department

The above table shows that the questionnaires wgbdthe student participants to find out
their views towards literary texts and its use mgksh language classroom contexts and its
percentages to each questions. For item 1 (I eking literary texts in English language)
76.6% of the students responded that they straagige and 6.66% of the students agree with
the item. When students were asked their reasotieimterviews, they generally stated that
literary texts are reflections of life, literatur® an art and it helps people to broaden their

horizons. One of the interviewed studef830 suggested that:
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| find literary texts are very enjoyablendal certainly believe that literary texts
should be studied by all the students. Studyimgality texts changes our point of
view, contributes to how we view life at the same tit broadening our horizon.

Most importantly reading literary texts gives megdure $10.

Although the percentage favored positive views tolwditerary texts, some students had

expressed negative views towards using literaristexEnglish language classroom contexts.

The students were asked their reason during teevietv session and generally the reasons of
the negative views seems limited proficiency of liahg views of the students and teaching

approaches. They feel that the English languagesetawhich incorporated literary texts are

uninteresting andontribute nothing to their knowledge of targettord.

When reading poems, film extracts, | ddrétieve | am gaining anything from their
culture. It makes absolutely no difference wherdireg about the western civilization or
the girl from abroad. | really feel | have nothitggain from theseS9).

Similarly, another student stated the reason wieydgles not like literary texts:

When | think of literary texts | think ruleBlaybe it is irrelevant; however, |
consider grammar and literary texts to be equaltyportant. Literary texts are
part of a subject of English every word needs tddo&ed at and analyzed. Like
poems, it needs to be interpreted. | do not likehed effort | have to spend trying
to understand it since | find this extremely hate do its complex nature. Already,
I am struggling with English as a foreign languaayed | feel it will be even more
difficult to understand literary text$S().

The reason behind the idea that some of the stsidennot think literary texts helps their
creativity, critical, social and cultural developmas generally the aim of the literary texts
and the aim of students do not match. Followingaettexplains the situation:

| don't believe analyzing poems and novels willyile us with an insight of their
culture. Instead, meeting foreigners in order toderstand their culture is more
relevant G9).
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Moreover, another interviewed stud¢8t) states that:

| don't believe studying literary texts helge o realize and appreciate the underlying
meaning of a text. It does not mean anything. I'tdoelieve it will contribute towards
developing my interpreting skillS4).

On their part, teachers expressed their feelingarding the inclusion of literary texts in
English language classrooms by strongly agreegeigdisagree’, and strongly disagree’ with
the statement below (Q1). The number of teachergdch response to the statement was

counted and the percentage for all teachers’ regsowas then calculated.

Table 5: Teachers’ views towards the inclusion ofterary texts in EFL classrooms

1. Should literary texts be included in Englishdaage classrooms as a teaching resource?

Strongly agree agree disagree Strongly disagree
% - 25% -

As can be seen from table 5, the highest percerftagfQl) is 75%. This indicates that
majority of the teachers agreed’ quite strongly thearary texts should be included in English
language classes as a resource for language tgatthaso reflects that literary texts have an
important role in language teaching and that itdse® be included in English language
classrooms. It seems that the teachers were awahne definite advantages of using literary
texts in English language teaching profession dred donnection between language and
literature, which might help students learn andu&eqthe language. In the interview T1

underlined that:

Literary texts help students to improve theiading habit and learn more about

language and it is better to integrate in the Eslglianguage classrooms (T1).

On the other hand, 25% of teacher respondents aisagreeing with the above statement.

One of the interviewed teachers (T3) underlinedt tha

Literary texts often contain difficult language,n@®ded vocabulary items and complex

language structures, which causes a burden foteébehers and students in clas$€S).
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It can be inferred from the extracts above thateséo@achers and students find exploring of
literary texts as useless or irrelevant exercisewéVer, literature and language teaching
should be linked and made mutually reinforcing @nglould enhance the use of language in
variety of activities. In this regard, Ur (1996)saged that literature is a very enjoyable
resource to learn a language, good resource fareastg word power, encourages
developing reading skills in learners, providededédnt styles of writing, representations of
authentic uses of the language, involves both @mstiencourages critical and creative
thinking, and it makes the students aware of varibuman situations and conflicts and

should be included in English language classrooms.
4.3. Advantages of using literary texts in Englisfanguage classrooms

Teachers were asked open ended question (Q2) #imuatdvantages and benefits of using
literary texts in English language classrooms dredrésponses to the question can be divided

into three categories.

Table 6: Teachers’ Views towards the advantages bferary texts in EFL classes

2. What do you think about the benefits of usinglotal Respondents Percentage

literary texts in English language classrooms? (4)

1. Improves students language awareness 3 75%
2. Develop students critical thinking abilities 2 0%

3. Enrich students cultural knowledge 2 50%

As can be seen from table 6, 75% of teachers legli¢hiat using literary texts in English
language classrooms was important to improve stadénowledge of English language

awareness. In this regard T4 pointed out that:

Using literary texts in English language classmenabled students to improve their

vocabulary, grammar, and syntax in an interesting ghought provoking way (T4).

Another teacher (T1) indicated that:
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Using literary texts in language classrooms enab$tadents to become more
proficient in terms of English language and acquirew vocabulary and sentence
structures(T1).

Besides improving students’ knowledge of the Einglésiguage, 50% of the teachers realized
that using literary texts in English language dlassis also helped to improve students’

creativity and critical thinking abilities. One thfe interviewed teachers (T2) suggested that:

The use of literary texts in English language alasms helped stimulate students to
think in English and helped them learn to analyingations and helped them to learn

texts by criticizing and discussing thef2].
On the same issue T1 also expressed his feelifallaws:

Using literary texts enabled students to use tloeitical thinking to analyze literary

texts in both writing and speakimgactices (T1).

The students who participated in the interview alsderlined that taking literary texts help to
develop their creativity, critical thinking, sociaiteraction and cultural development. The
items 2 and 3 were asked whether literature hdlpsstudents in their creativity, critical

thinking, social interaction and cultural developmé hey responded the items 2 and 3 with
the percentages of (70, 10) and (56.6, 6.66) slyoagree and agree with the stated
statements respectively. The percentages provertbsit of the students think taking literary
texts help to develop their creativity and critidaihking. The following extract supports this

belief:

The more | read literary texts, the more élfeny imagination developing. When
reading novel extracts | can find something relat@any life experiences. It will also
improve my ability to converse more expressivelpragat people | will be able to
express myself in more expressive ways than | wbalk done without the

accumulation knowledge of advanced w¢sd§).
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They thought that the more you read the litetaxts, the more you will be noticed about

cultural knowledge. Regarding the benefits of &itgrtexts students expressed their feelings
as follows:

Due to literary texts we can learn abalifferent cultures such as how they eat
what they eat, how they behave towards each otherthey live and many others.

For example we learnt about western civilizatiomotigh the poem “western
civilization” (S8, S3.

Apart from the development of creativity and cati¢hinking, 50% of the teachers believed
that the use of literary texts in language classi®also enriches students’ social interaction
and knowledge of different cultures. These teaclverstended that exposing students to
literary texts is one way of helping students lehow they interact and learn more foreign
culture. One of the interviewed teachers (T4) codée that:

Students were able to expose themselvesgiisk speaking environment deeply and
compare their own culture to others through literalext and even learn various
social and cultural backgrounds, raise studentsasmess of the English language
and learn more texts, slang, and idioms in a natreg (T4).

On the same issue T1 and T2 argued that:

Literary texts helped students not only to tedifferent ways of writing culture but also
to improve their own way of writing and exposingdents to different literary texts,
meant exposing them to real native language cudtwe helping them to see how
different texts were organized and reflect theuwrelof the societyI(l, T2).

From these, one can say that literary textsaroe one’s cultural knowledge of the target
language. In this regard Lazar (1999) assertedliiegature is important as a medium to
preserve the cultural and artistic heritage anchiera are encouraged to understand different
cultures and ideologies in relation to their own.

On their part, 63.3% of the students respondasstipn (11) ‘I enjoy looking underlying

meanings of what | read literary texts in Englipbsitively. They believed that using literary
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texts in English language classrooms are very itapbrand could improve their knowledge
of the English language and the world culture. His tregard, Lazar (1993) pointed out,
detailed analysis of the language of the literaxts will help students to make meaningful
interpretations and at the same time students imdfease their general awareness and

understanding of English.

20% of the students responded the item as strahigfgrees. The reason behind was that they
have trouble when trying to find the underlying miegs. Thus, they are having negative

views towards literary texts.
In question 13, teachers were asked to expressviegis about which language skill(s) can
be enhanced through literary texts. Table 7 beldwws the language skills teachers

mentioned in response to the open ended questibonamnbe divided in to 6 categories.

Table 7: Language skills that can be enhanced through litary texts

No. Item Total no of respondents Percentage
1. Reading 4 100

2. Writing 2 50

3. Speaking 1 25

4. Listening 2 50

5. Grammar 1 25

6. Vocabulary 3 75

The above table showed that all teachers belieeadimg skill can be improved through
literary texts. In the interview session teachapomndents were asked how reading skill can

be enhanced through literary texts. To quote:

Reading is what happens when people look &xt and assign meaning to the
written symbols in that text. It is the interactibetween the text and the reader
that constitutes actual reading. When reading é&tgrtexts, students are involved
in an interaction between the texts and themsetllwat help to create a more

memorable and an absorbing literary experience enldance student’s knowledge

and understanding of English languagé).
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Another teacher (T4) argued that:

When we read literary texts, we can find neerds, new language that we have
never heard before ...and we can use them in writind,in every day conversation.

This motivates us to read more literary teiid).

They also stated that literary texts provided thveith better examples of writing. 50% of the
teachers responded that the use of literary textSnglish language teaching and learning
process exposed them to different styles of wriing different techniques of reading. 25%
of teachers stated that literary text reading helffeem to develop speaking skill. On this
issue T1 asserted that:

When we have read drama or film extracts, we havalk and we have to act, so we
need to talk and in doing so our ways of expres#imgs becomes better. So, | think
literature helps to develop our speaking sKilL).

50% of the teachers underlined that listening sléft be enhanced through literary texts. One

of the interviewed teachers (T2) argued that:

When we watch and read films and extracts of filwien we listen and read while the
characters speak out on certain poem, novel ortsstory, our listening skill can be

enhanced and we can understand what the charaspsak outT2).

75% of the teachers stated that vocabulary gros/inother important motive that in using
literary texts. T1, T2, and T4 encountered with te&ts, helped with their vocabulary
acquisition because the texts introduced them vargety of new words. For example T1

expresses his feeling as follows:

We can improve our grammar knowledge by undkngaa close examination of the

language and we can improve our word power throwggtding literary textsT1).

On their part, students responded for items 5, 6nd 8 of the questionnaires focused on

whether literary texts in English contribute todstats’ language skills and areas or not. The

percentages of the items are 63.3% and 6.66 %gtyraigree and agree for the statement (I

think literary texts helps to improve my knowledgeEnglish grammar), 86% and 6.66 %
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strongly agree and agree for the statement (I thitgkary texts helps to improve my
vocabulary in English), 70% and 10 % strongly agned agree for the statement (I think
literary texts helps improve my writing skills imglish) and 90%, and 6.66 % strongly agree
and agree for the statement (I think literary tdykps to improve my reading comprehension)
respectively.

During the interview session the students statatl uking literary texts have improved their

language areas and how it can be improved. Thewolly extract may support this idea:

When you faced with new vocabularies you work le@itnieanings without having to
use a dictionary. This contributes towards deveigpiour vocabulary base. Because
it teaches us more about the daily use of languagkit enables us to communicate
more effectively. We can also write more coherg@hy).

On the other hand, 16.6% strongly disagree forstatement (I think literary texts improve
my knowledge of English grammar), 6.66% and 10%nsfly disagree and disagree for the
statement (I think literary texts improve my vockloy in English) , 6.66% and 10% strongly
disagree and disagree for the statement (I thiekaliy texts improve my writing skills in
English), and 3.33% strongly disagree for the statd (I think literary texts improve my
reading comprehension) of the students feel negdgéelings respectively and they believed
literary texts do not help to language developm8tidents were explained their reasons why
they were strongly disagreeing and disagreeing wWighabove statements in the interview

session as follows:

Literary texts do not contribute towards khedge of a language. When doing the

reading as whole | don't believe it contributes #miyg to language knowledg8&7).

Item 4 attempts to ask students whether takingalijetexts improved their English or not.
90% of the students responded the item as stramgylges. This reveals that nearly all the
participants believed that literary texts improfaeit English language. During the interview
session they generally stated that literary texiproved their English unconsciously.

Following is an example:
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Literary texts help us to read faster, amtansciously improve our language skills. It
helps for your decision, you will realize the tmmeanings of the word eventually you

will express yourself bette§E).

On the other hand, even they are few in numbe398,%.66% students strongly disagree and
disagree respectively on the inclusion of litereayts and they believe that literary texts do
not help to develop their English language. ThéoWwihg extracts are the demonstrations of
this belief:

| do not think literary texts contribute to my larage skills. |1 read not because of
improving my language skills but because of myé@ste Anyway, many writers do not

follow the grammatical rules in their workS).
On similar issue, another student \Stated his negative views about the item as falow

Actually 1 do not think literary texts are diglefor my language proficiency. | only
believe that it changes our point of view, yet Wwhetontributes to our language skills,

are open to discussiqi$4).

Even though the participants above thought thatdriy texts do not improve their English
language, researchers like Lazar (1990) suggeatstltere might be a positive correlation
between reading literary texts and language peiicy. Therefore, the reason for some of the
participants’ negative views about this issue cancbnnected to their unawareness of the
positive contribution of literary texts to theimiguage proficiency. On the other hand, Short
(1986) claimed that literature is complicated baeatlnere are a lot of linguistic deviations in
literary genres that has led many teachers to amostiop using literary texts in their language

classrooms. However, the deviation of languagelgfal to deal language.

83.3% and 6.66% of the students responded for k&nindicating that English language

students should be encouraged to take literarg texthe department as strongly agree and
agree respectively. This showed most of the stsdeete suggested that everybody should
take literary texts to develop English languagdiskind they need some support from their

department. Following is an example:
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| wish there were more literary texts. | aj@ suggest my friends to choose literary
texts for their language development and the depamt should motivate the students

by giving supportive literary materialS${10).

On the same issue, 10% of the students responeeiteths as strongly disagree. When the
reason was asked during the interview sessiona# seen that some of the students find

literary texts were unnecessary. Following is aaneple of their views:

| think all the literary texts should betigmal. | find it really unnecessary to have a lot
of literary texts in English language classroontscdnfuses us by interfering in the

language classroom$2).

Overall, one can say that all language skills higtg reading, speaking, writing, thinking
skills) and language areas (vocabulary skill andmgnar knowledge) can be enhanced
through literary texts. In this regard Carter andte3 (1991) argued that literature provides
learners with a wide range of individual lexicalsyntactic items, many features of writing,

reading and contextualized body of texts.

4.4. Difficulties in using literary texts in English language classrooms

Major difficulties teachers mentioned in responsehe open ended question (Q3) can be

divided into four categories as table 7 below showtke form of percentage.

Table 8: Difficulties teachers faced in using literary textan EFL classrooms

3. What do you think the main difficulties in usingrotal Respondents Percentage

literary texts are? (4)

1. Language difficulty 3 75
2. Culture difficulty 2 50
3. Difficulty in interpretation 2 50
4. Difficulty caused by text length 1 25

As can be seen from the above table, the majofitgachers (75%) perceived that the main

difficulty in using literary texts in English langge classrooms was the language of literary
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texts. It contains dialects, slangs, and idiomscilare not understandable by the readers. T3
indicated that:

Since those texts contained so much unfamibcabulary items, students who did
not have enough vocabulary might not be able toprehend the texts and most
students failed to read the literary texts befohe ttlass. The writing styles of
literary texts were too difficult for learners andachers that might make students

unable to express their thoughts and reactigrg).

50% of teacher respondents also considered thaugbeof literary texts posed problems
because of the possibility of various ways of ipteting a single text and different ways of

thinking and understanding the same text.

The meanings are usually implied or hiddehihe the text. So students had to use a
lot of imagination in order to comprehend the tart they are not interested in such
texts. The meanings of the language used in the text beekl to be open for the
students by using non literary texts, otherwiseder't understand the literary text

and that is why | avoid literary texts from my splan(T3).

A major problem observed during the lesson of (@8% concerned with the teacher's lack of
ability to handle a situation when students offeraded and diverse interpretations of a text.
Instead of encouraging students to compare and iagariine various meanings and

interpretations, T3 said “this is the only answestit in literature there is no one definite
answer. In relation to this, Maley and Duff (19@0ncluded that literary texts allow multiple

interpretations (layers of meanings), offer genusaenples of a wide range of styles and
registers. This might be one of the reasons whynraoty teachers included literary texts and

activities that led students to an open discusar@hinterpretation.
On the other hand (T1) argued that:

There could be some linguistic difficulties becalisgary texts normally included a
lot of language expressions and a wide range of vewabularies but we should have
to use them to improve our students’ knowledgarguage and lets make experiment

on language because literature by itself is an eérpent of languageT(l).
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Some teachers (50%) stated that the culture refleict the literary texts might also cause
difficulties in using literary texts. T3 and T4 cphained the different culture and unfamiliar
contexts caused difficulties in using literary Xxthese teachers argued that differences in
cultural backgrounds made it difficult for the statls to understand the meaning of some

writings too new in terms of culture so it was hodthe students to make sense of them.

As table 8 reveals, 25 % of the teachers considdredength of the literary text to be a
problem. These teachers complained that the Itetexts which are incorporated in the

student’s textbooks are so long and deep in medhatghe students did not read it.

Students might spend more time to finiskdireg a literary text and it was time

consuming to discuss or analyze it. One possibbblpm was that the time spent on
students’ reading in the class was so long thatéaeher did not have enough time left
for working on other tasks and activities and timtwhy most of the time | jumped

literary text section$T 3).

From the interview responses of teachers, a compnoblem in using literary texts for the

teachers (T1, T2, T3, and T4) was that most ofstiielents failed to read the literary texts
before the classes. The classroom observationtsesigb showed that there were only some
students who participated actively in respondinghttext or sharing their experiences with
other peers. Most of them were unwilling to exprasyg ideas, opinions and feelings. As a
result, students had no information or ideas totrdmute to the discussion in the classes.
Thus, the teachers inevitably had to solve thiblem by asking them to summarize the main
theme even though the teachers did not like that kf activity very much. For example, T1

expressed his feeling as follows:

| don't like the summary one... Most students dorddr the literary texts... the
summary just helps students to understand whatdrepim the given literartext (T1).

Another problem encountered was concerned wittoparhg activities for use in the classes.

| faced some problems in performing activities &udents to work on....Some
activities are too long for students to presenthave no time to do other activities

and no time to give feedbak?).
49



On their part, students expressed their feelingarting the difficulties of using literary texts
in response to items 9 (I enjoy doing literary tex¢dthhomework) as strongly disagree and
disagree with the percentage of 36.6, 10% respaygtiDuring the interview session it was
observed that the students think that the liteveoyks were already examined in detail and
most of them feel the methodology of examining wasconvenient. One of the interviewed

students underlined that:

The literary works are already examineddietail. However, I'd prefer to discuss
when examining the literary works. Then | wouldnbere interested with the class

and doing literary text based tast&7).

On the other hand, (43%) of students stated tlegt do not enjoy doing homework because

they do not like literary works that was assigrfeident 8 argued as follows:

| don't like the literary text that | am assigh# read, so | don't like the literary texts.

How can | enjoy doing homework which is based temdry texts7S8).

Overall, one can say that the teaching of Enghsigliage through literary texts is not an easy
task. While some problems are general pedagogrodllgms like students did not read the
literary texts before the classes and others ageifsp problems related to literary texts. The
teachers had little experience to teach literaxystand had not been trained to teach literary
texts in English language were some of the diffieal In this regard Rodhika, O’ (1991)
stated that the linguistic difficulty of texts, lk@round knowledge about English language
and culture to interpret it are the major difficedt in teaching literary texts. To overcome

these problems teachers need trainings on howtbey with literary texts.
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4.5. Strategies used to teach literary texts in Etigh language classrooms

The techniques that teachers follow are cruciat&eh literary texts in the English language
classrooms. When teachers were asked for theirtegies to overcome linguistic
complexities, cultural influences, interpretationdalengthy text difficulties they stated
different strategies. One of the interviewed tea€lf€1) suggested the following strategies:
To solve the above problems | always try tofusemy prior knowledge and surface
feature(s) of the given literary text and | triedrelate the topic with specific issues in
the given literary text. At the end | read the tegeatedly(T1).

Other teachers (T2) used the following strategeedig) out the central message of a given

literary text.

Predicting from the topic of the literary tektoking contextual clues and relate with
our personal life, using simplification method, rexts and simple literary texts to
teach English language for the students and to dawbificulties of understanding

literary texts 2).
On the other hand, T3 argued that:

Every literary text has one particular meaning ahaés impossible to understand the
underlining meaning by readers because it is infaesl by certain culture. So we
can't understand by using any strategy and | did tnp any strategy to understand

literary texts(T3).

The teachers had difficulties in performingiaties for using literary texts. A very limited

set of activities, in particular language, was ewpt by the teachers in all the classes
observed. The teachers’ responses during the ietesvalso indicate that the diverse
meanings embedded in literary texts, in poems,thadanguage of poetry discouraged the

teachers from using poetry in their English languelgssrooms.

Many student interviewees stated that they dedeasprable literary text discussions. More

importantly, the language of the literary textsdddoe in line with the proficiency levels of
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the learners. Furthermore, some interviewees sthtgdhey do not like literary texts because
they feel like they are obliged to read the workéterary texts not because they want to do

so0. In this regard student 8 expresses his feetingsllows:

| like reading literary texts and | am welvare of the importance of literary texts,
however, when reading is made compulsory it takedun out of reading. We should
be able to read at any time we feel without beiictated(S8).

The other problem was that teachers of English Uagg ask their students too many

questions. In this regard student 5 expressesgimg as follows:

| actually like literary texts, buitdo not like studying it; especially, the way our
teacher makes me feel during the teaching. | feehre forced to understand and

analyze it and this puts me ¢85).

This extract can also be an explanation for iten{l Xislike reading literary works assigned
in English language classes). Student participasisonded to the item as strongly agree with
the percentage of 53.3 % and agree with 6.66%. Geegrally stated that they did not want
to be forced to read. They want to make their ogading choices without having anxieties of
grades. It was observed in the interview that spawicipants actually like literary texts
itself and they like reading literary texts. Howgvevhen it is named as a ‘lesson’ they
ultimately change their views into negative onescdise it is perceived as a lesson, this
induces grade or exam anxiety. Therefore, theytthat they are reading just for the lesson
and their only aim is to have good marks. Manyheint stated that even though they have
different opinions, different ideas about the giWigerary text, they write just as their teacher
wants it. The following extract explains the sitoat

We taught literary texts as a lesson, and hdt like reading the literary works, so | have
to consider the exams. If it would take my intenestybe | would not treat it like an exam.
Students don't like their teachers if we got lowdgs, this then result in taking immediate

dislike towards that teacher, if you get low gradesu lose your motivation (S7).

In general, as it is clearly seen from both thengjtetive and qualitative data results, the
majority of teachers and students generally hatige views towards literary texts and its
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uses in the English language classrooms. It ofeamers opportunities to go beyond basic
levels of factual communication and develop an awess of how language can be used for
different communicative functions. In this regatédnger (1997) argued that literature can
open horizons of possibility, allowing studentgjteestion, interpret, connect and explore and
it ensures learners use their own creativity. Méntess, some of the teachers and students
have negative views towards literary texts. Therwiew sessions showed that those who
have negative views towards literary texts actubKg literary texts. However, sometimes
expectations of the students, the teachers teaeppgach and strategies do not match, and

this causes teachers and students to dislikerijtéeats.

4.6. Methodological preferences to use literary tég in English language classrooms

The students were asked to give their methodolbgiceferences to learn literary texts in

English language classroom and it is presentedliasvs:

Table 9: Students’ methodology preferences to leariterary texts in EFL classes

Strongly disagree Strongly agree

No Item disagree/ % % agree% %

1. Teacher-centered - 3.33 6.66 80
2.  Whole-class discussion 133 - 13.3 73.3
3.  Warm-up questions offered 20 10 70

by teacher followed by
individual reading and
classroom discussion

4. Student-centered 73.3 10 23.3 3.33
5. Group presentations 36.6 3.33 50 3.33
6. Prior knowledge offered by 20 6.66 70 3.33
teacher followed by
individual reading
7. Individual reading about the 30 3.33 60 6.66
work followed by class
discussion
8. individual reading followed 56.6 33.3 10

by one to one discussion
with the teacher
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As can be seen from the above table, the mostrpedfenethodology by the students was
teacher centered approach with 80%. Whole classuskson (73.3%) agree, individual
reading about the work followed by class discusg@0f0), warm up questions offered by
teacher followed by individual reading and classmodiscussion (70%), prior knowledge
offered by teacher followed by individual readir®%o0) and individual reading followed by
one to one discussion with the teacher (33.3%). [&hst preferred techniques were student
centered approach with (23.3%).

Methodology of the subject sometimes can be theoredor having negative views towards

the literary text. One of the interviewed stud€i®® expressed his feeling as follows:

Student centered approach classrooms whichestsdgive their opinion is really
boring and | really dislike the situation | am ih.don’'t even want to come to the
classroom(S9).

On the other hand, the students stated that theydwike to have more enjoyable literary text
discussions. They like to talk and to be listenednd to be appreciated by the teacher. To
quote (S9) stated as follows:

Everyone has their own opinion. And whéeaeher starts teaching about what is what,
it is really off putting. If we had a teaching aleérning in a debate format, if everyone
participated in their opinion and if the teacheruly recognized and appreciated

students in put, the teaching would be a joy rathan make suffeiS9).

Similarly, another interviewed students J&fated the reason why he preferred whole class
discussion technique as follows:

Different ideas surface when teaching is conductdtie debate form. This creates an
exciting environment in which students contributnyndifferent ideas and can raise
many issues. Thoughts of students change and teegbte to make debate. So that
whole class discussion is a better teaching me(5éy

Concerning methodology to using literary textshia language classrooms, most teachers said
that they encouraged the students to relate thiestagnd themes they read to their own
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personal experiences, feelings and opinions. Theests on the other hand said that they
liked their teachers to focus on teaching the eé¢riteme of a literary text through teacher
centered approach. It was also noticeable in thestepnnaire, although some students said
they read on their own and relate what they reath&x own life experience, they still

depended a lot on their teacher for guidance astduction in order to understand the literary

texts read in their language classes.

Hence, it is important for teachers to create wiotdss discussion where they can find chance
to participate the classroom activities activetythat way teachers can create an atmosphere
for students to control their own learning. Furthere, this active atmosphere can encourage

students to talk and to listen to one another rdtie only to teachers.

4.7. Literary genre preferences and criteria to usé English language classrooms

The teachers were asked to indicate their prefeeefrom most to least preferences. Table
10, below shows the percentage of teachers’ resgagisout the types of literary texts they

prefer to use in English language classrooms.

Table 10: Types of literary texts teachers’ prefered to use in EFL classrooms

4. Which literary texts do you prefer to use in Estglanguage classrooms?

Short Story Novel extracts film extracts Poem Cgher
75% 25% 50% 25%

As table 10 shows, short stories obtain the higipestentage (75%). This indicates that
teachers strongly preferred to use short stor@spared with other types of literary texts, to
be used in language classrooms. One of the tea¢f¥ysunderlined that this is because a
strong possibility those short stories are easidretdealt with in terms of length. None of the
teachers suggested any other criteria. 25% ofatgondents were preferred non literary texts
rather than literary texts. In the case of podtey tesults demonstrated that no one preferred
to use in the classroom. In grade 12 student’doted, there are 5 poems and these poems

were not used by all the teachers effectively.
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There were two main reasons why the teachers didikeousing poems with their students
that the researcher inferred from the interviewsses The first reason was that poems were
difficult to understand. All the teachers believildt a poem, although it was short, was
embedded with many meanings, which were abstraticanld not easily be understood. To

quote:

You know, even if | am a teacher | still findlifficult to understand and therefore
poems should not be taught to preparatory studbetsause there are multiple of
meanings behind the words in the podih) (

Similarly, T1 claimed that:

The culture reflected in the poem also creapedblems in understanding. He
suggested that the teacher might be required terstand the culture of the poem in
order that he or she could explain it to their stats. It is extremely difficult in

linguistic and culture levels and may bring few &ks and most of the time | teach
the theme of the poem not the language of the o&m

In a related study, Lazar (1990) suggests that itis¢ructors should provide cultural,
historical, social background information necesdarylanguage learners to comprehend the
poems, novels and short stories. T1 also arguddaian teaching a poem, teachers need to
understand the culture of those people reflectethenpoem. The meanings implied in the

poem always make readers misunderstand.

The second reason was that poems usually includédull language. Some teachers
contended that poems were usually not correctljtevrin terms of syntax. The language was
complicated and difficult to understand. To quote:

Poems to me, the words and structures are @dtip. That means it is not normally
spoken in everyday language. They are difficuibterpret and the language use is so
complicated, which cause difficulty for both teashand students. The students need

to be proficient in terms of language, at leaseimediate levelT2).
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However, literary texts should be used as a resotocteach language. In a related study
sujata (2009) stated that literary texts remainvamable tool in the hands of language

teacher.

Teachers were asked their criteria of selectirggdity texts to language teaching purposes.

Their responses given to the open ended questiSnhd@n be divided into five categories.

Table 11: Criteria teachers used to select literaryexts for language teaching

Q5: what are your criteria that you used to select Total respondents(4) Percentage
literary texts for EFL teaching?
1. Language level 3 75%
2. Length of texts 1 25%
3. Usefulness 3 75%
4. subject matter and students' needs 2 50%

From table 11, one can see that there were a nuwoiberiteria teachers thought were
important for selecting a particular literary téat their English language teaching purposes.
Among them, the language level (75%) tended tdbartost important criterion for selecting
texts. Based on this criterion, teachers arguedttigalanguage used in short stories are easy

to understand and are more preferable. On his pamexpressed his feelings as follows:

Since students have both linguistic and cultgep to bridge, they might not be able
to identify with or enjoy a text that they perceasbeing fraught with difficulty every

step of the way and it is good if short stories iacuded more in their text book§4).

In addition to the language level, 50% of the teashconsidered the subject matter of the
literary text to be another important criterion fasing literary texts in English language
classrooms. They explained that to promote studemnésest and thinking abilities, the theme
of literary texts should be appropriate and intemgsand for this short stories and film

extracts are very good materials. To quote T2:

Texts should be suitable for students’ context tre content/theme of literary texts

should be related to the regions where the studeartscover many relevant topics in
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relation to funny short stories and film extracthigh reflects the students’ real life
situation(T2).

From these, one can say that the language lavailability of literary texts, length of literary
texts, subject matter, students’ interests andillbackground of the literary works they read

are important criteria used to select literarygddrtteach English language.

4.8. Approaches of teaching literary texts in Engéh language classrooms

In addition to the above questions teachers wekedat state their approach in question 6
and they were given a list of the main charactedsand activities found in various

approaches. The number of teachers for each resporsch approach was counted and the
percentage for each approach was then calculabedfollowing table shows their approaches

to teach literary texts in English language classrs.

Table 12: Approaches in using literary texts in EFLclassrooms

Language Stylistics Information Personal Paraphrasic Moral An
based  Approach% based response approach philosophical integrated

approach% approach% approach % approach  approach
25 25 50 25 25 50

As table 12 above showed, the percentage of tloenmaftion based approach was 50%. This
means that the teachers used information basedagprwhen using literary texts for
language learning. One reason was, this approadhded a lot of stimulating activities,
which are open to multiple information and hene¢eyrovides opportunities for classroom
discussions and help students to improve theiitalif seeking and grasping information in
general. The other reason for the popularity oforimfation based approach was that
information based approach includes a wide rangeeofiniques and procedures which
teachers are familiar or even over familiar, withtéaching English language and they give
information from their point of views and experiesc This approach is quite ineffective in
enhancing students’ language proficiency. In thgard Carter and McRae (1996) argued that
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the information based approach bases itself oiitivadl views to literature and teaching. The
language based approach was only 25%. These shthwaédhe aim of the inclusion of
literary texts to English language classroom wasunderstood by English language teachers.
Similarly, the percentage of the stylistics applomc25%. This was due to the fact that using
the stylistic approach to deal with literary texiscourages students to see how particular
linguistic forms function to convey specific messagnd provides students with the tools
they need to interpret a literary text to underdtmre meaning to direct students to a close
study of a literary text theme. The percentagehefgersonal response approach is 25% that
indicates the teachers sometimes use this apptoaaicourage students to draw on their own
personal experiences, feelings and opinions. Tppscach can help students to become more
actively involved both intellectually and emotiolyain learning English language. 25 % of

teachers also use paraphrasic approach and nasedemoral philosophical approach.

The findings of classroom observations also shothed all of the four teachers mainly
focused on the themes of the literary text at tagirming of their classes. Normally, they
would invite some students to summarize the shoryspoem, novel extract or film extract
in groups or individually. Only one teacher (T1l)edsa more interesting way to start his
lesson. Before allowing students to summarize thanadeas of the literary text, he asked the
students to brainstorm ideas related to the titlhe text and invited them to predict what
would happen in the text. Then he asked studentsad the text silently in groups and let
them discuss some questions to help the studedtrstand what the literary text was about.
In this regard, Lazar (1993) argued that this tgpbrainstorming activity is a good one to be
used at the start of a lesson as it makes stuttectsme interested in the text and willing to
express their responses and opinions. To help stsid@prove their knowledge of English,
the teacher one whose classes was observed alsddadca number of language activities
such as gap filling, true/false statements, sunmmayia literary text, ordering events of the
story in the correct order, matching words withirth&@ssociated definitions, describing
characters, guessing meanings from contexts, ewptaimeanings implied in words taken
from the literary text and answering comprehengjaestions. These activities were more

directly concerned with the language of the litgrtaixt itself.
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There was a gap between the focus on languageéhandfbrmation based approach activities
when using literary texts and less on the languaigthe texts. One plausible reason was
because the teachers did not know the methodshiatcould use to concentrate both on the
language and creative tasks when engaging literanmks in their class. The information
based approach seemed to be the approach thatuhéetichers used the most. They give
much emphasis for the message of the given litaets. There were only a few activities
that led to the expression of students’ own expegs, feelings and opinions. Moreover, the
four teachers did not pay much attention to théssity and moral philosophical approaches.
There were no activities directly concerned with #nalysis of the literary language used in
literary texts, the history and characteristics lidrary movements, social, political and
historical background to a text. A major probletvserved during the lesson of (T3) was
concerned with the teacher's lack of ability to dii@na situation when students offered varied
and diverse interpretations of a text. Insteadnaberaging students to compare and examine
the various meanings and interpretations, T3 st ‘is the only answer”, but in literature
there is no one definite answer. Maley and Dufo@%or example discovered, literary texts
allow multiple interpretations (layers of meaningsffer genuine samples of a wide range of
styles and registers. This might be one of thearssvhy not many teachers included literary
texts and activities that led students to an opscudsion and interpretation. Teachers might
feel that this kind of activity was time consumifigne results also show that there were only
some students who participated actively in respumth the text or sharing their experiences
with other peers. Most of them were unwilling topeess any ideas, opinions and feelings.
This was because they consider that literary teged were too difficult and influenced by
certain cultures. On the same issue, Dunning (1P8Bits out that it is important for teachers
to create students-centered classrooms where thayfiod chance to participate the
classroom activities actively. In that way teachean create a better atmosphere for students

to control their own learning.

The result of the study indicated that the majoafythe teachers (75%) showed positive
views towards using literary texts and supportedntegration to enhance the four language
skills (listening, reading, writing and speakingddanguage areas (grammar and vocabulary)

in activities such as group presentations or rewttie beginning or the end of the literary
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texts. They felt that literary texts encouraged #tedents’ interest in learning English
language, motivated them to read texts written imgliEh language, improved their
knowledge of the target language and exposed tloethet variety of literary genres. In a
related study Widdowson (1971) claimed that thelystof literature is fundamentally a study
of language in operation which is an example ofjleage in use, and is a context for language
use. Concerning the criteria for selecting texts)agority of the teachers also emphasized the
importance of the language level of the text (7%4t) the subject matter and student’s need
of the text (50%). As for the approaches of usitegdry texts in the classroom, the teachers
seemed to use all the various approaches. Howteimformation based approach was seen
to be the most popular approach with the percentdge@0%. It seems familiar with the
teachers in their English language teaching prafasghis approach is quite ineffective in
enhancing students’ language proficiency. In thgard Carter and McRae (1996) argued that
the information based approach bases itself ontitsadl views to literature and teaching.
Stylistics approach, Personal response approadth, Pamaphrasic approach were treated

equally with (25%). The moral philosophical appioaeemed to be the least used.
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5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter summarizes, draws conclusions and sna&k®mmendations.

5.1. Summary

The main aim of the study was to investigate Ehgisiguage teachers’ and students’ views
towards literary texts and its use in their classts. In order to reach to this aim, four data
gathering instruments were conducted. The firdrumsent was textbook analysis based on
the language level, availability of the literaryttielength of literary text, subject matter,

student needs and interests, and cultural backdrafnthe literary texts. The second

instrument was questionnaire for teachers and stad@&he third instrument was classroom
observations to find out practical activities. Fipasemi structured interview sessions were
held. In the selection procedure of the participapurposive sampling was performed. In
other words, three groups (high, medium and lowes&hts) were purposively selected to get

their views about literary texts.

The findings of this research revealed that it @#fcult to generalize about teachers’ and
students’ views towards literary texts and its useghe English language classrooms.
Literary texts have a strong potential to integiatianguage teaching but they stressed that it
requires serious and careful planning and impleatemt. Some teachers and students were
positive and strongly supported the integrationitefrary texts. However, they lacked the
knowledge to effectively integrate them. Those whpported the integration of literary texts
in English language classrooms expressed typicakoress such as Students language
development, motivating classroom activities, peatoenrichment, and understanding of
other cultures are potential benefits of literayts in English language teaching and learning
practices. In this regard, Widdowson (1971) argued that the study literature is
fundamentally a study of language in operation Wigcan example of language in use, and is
a context for language use which involves specialsual use of language and it feeds

creativity on every possible style of register.
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All language skills (listening reading, speakimgiting, thinking skills) and language areas
(vocabulary skill and grammar knowledge) can beaenbd through literary texts. To
enhance these language skills and language aregsptifer literature genres like short
stories, novel extracts and film extracts respetyiwith information based approach through

teacher centered approach.

On the other hand, some teachers and studentsotlidupport the use of literary texts in
English language classrooms. Lack of proper trgion how to teach literary texts in English
language classes, absence of a clear cut intetipretaf literary texts, mismatch of
expectations of learners, lack of the target lagguaultural background, limited vocabulary,
absence of reading habit before coming the classrdack of time to use literary texts
effectively, trouble when trying to find the undenlg meaning, teachers teaching approach,
low grades, and linguistic complexities are thean&ctors affecting the use of literary texts
in English language classrooms. They perceivedralye texts as uninteresting and
complicated subject or irrelevant to their languageelopment. These lead some teachers
and students to have negative views towards liggexts and its uses in the English language
classrooms. For example Rodhika, O’, 1991, argbatllinguistic difficulties, background
knowledge, and culture to interpretation of litgréexts are the major difficulties in English
classroom and these leads teachers to have negtttuee towards literary texts. In a related
study Edmonson (1997) claimed that literary texdgeha special role in language acquisition
that is the use of literature to add-on studerdagliage potential through the exposure to

literary texts usually reveals discouraging results
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5.2. Conclusions

This section is going to present the conclusioas tie researcher reached in the light of the

results of this study.

1. The integration of literary texts requires a loteffforts, commitment and a strong desire
from teachers, students, curriculum designers exidlbiook writers to assist teachers and
students language development like language slglammar knowledge, vocabulary
growth, and cultural enrichment.

2. The language level, availability of literary textength of literary texts, subject matter,
students’ needs and interests and cultural backgraf the literary works they read are

important features for the teachers and studerttayte positive or negative views.

3. Lack of proper training on how to teach literaryttg absence of a clear cut interpretation
of literary texts, lack of the target language arat background, limited English language
proficiency level, absence of reading habit, ladktime to use literary texts in the
classrooms, teaching approaches, mismatch of eatpmtd and trouble when trying to
find the underlying meanings of literary texts #re basic difficulties which lead teachers

and students to have negative views toward liteie@xis and its uses in EFL classes.

4. The teachers’ techniques of solving problems, tegcimethodology and strategies to
overcome literary text problems and the encouragimd) motivating techniques followed
in the literary texts in English language classas broaden the students’ horizons in
many aspects, and techniques, which lead studeris passive listeners that can have
unfavorable effects on the students’ motivation.

5. All teachers followed an information based approattich is inappropriate on its own
encourage interest in the themes of literary téttshe students in this particular context

due to an exclusive focus on the information and

6. The potential effectiveness of literary texts ingksh classrooms made evident and will
become more substantial to influence students’taadhers’ views of literary texts that

have significant weight on its future directionglanles in English classrooms.
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5.3. Recommendations

The researcher suggested the following list of gedacal implications under the light of the
conclusions of this study:

1. Teachers should take students’ opinions into camattbn while teaching literary texts
in EFL classrooms in order to set learners interesboth reading literary texts and the
English language classrooms.

2. In order to create a more pleasurable classroonosghere, the literary text selected
and the techniques followed in the literary classesuld encourage students’ language
development, creative and critical thinking atekti by student centered teaching

approach.

3. Teachers should encourage their students to resdriy texts and do literary text based

tasks in the target language.

4. The ultimate aim of the literary texts in EFL clagsms should not be to provide

information but should be used as tool to studgleamge and language aspects.

5. Literary text in English language classes shouldni@/ed beyond classrooms by
integrating the texts read in the classroom tootlside world with the help of creating

a meaningful discussion atmosphere and complengechttmework assignments.

6. Teachers should follow appropriate techniques #&irtblasses in order to help their

students see the positive contributions of litetaxts in their language improvement.

7. Some of the students do not explicitly see thetpascontribution in culture related
aspect of literary texts, therefore, it should Insured that the students see how the

cultural themes they are exposed to improve théfu@al understanding.
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Appendix A: Textbook Analysis Criteria

1. What are the literary texts incorporated intéhe¢book?
2. Are the literary texts:
» Attractive and entertaining?
Understandable to the level?
Reflections of student’s social, cultural and liregie background?
Are open for multiple interpretations?

Create positive language learning environment? and

YV V V V V

Can enable teaching language use/usage to thiebelkt

To judge all the above scenarios the researcheat tee language level of literary texts ,
availability of literary texts, length of literatgxt, subject matter of the literary texts , studen

needs and Interests , and cultural backgroundheoliterary texts as basic criteria.

3. Do the activities derived from the literary text

+“ Pose intensive engagement and interaction amorgfudents?

% Can they result in language use /usage improvement?

+ Have/no pre determined answers?
4. The teacher guide:

% Is teachers guide are available for all teachers?

% Provide any procedural support on how literarygestiould be used?
5. The lesson plans:

+ Indicates how the literary texts have been used@mnghat purpose?
6. The curriculum of the country:

+» Allow teachers and students to use literary textSKL classroom?

+ Have teachers received any training on the teaabfifigerary texts?
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Appendix B: Questionnaire for Teachers

Dear Teachers;

| am conducting a study on “Investigation of EFLatkers’ and Students’ Views towards
Using Literary Texts in EFL Classrooms: The Casélobker Preparatory School, Grade 12,
Harari Regim”. The aims of the questionnaire are to find out:

» Teachers’ and students’ views towards literarygextd its use in EFL classes

» Some of the issues involved in using literary textEFL classrooms.

The term literary texts ‘in this questionnaire reféo any kind of literary texts written in Engli¢e.g.
novel extracts, short stories, poems, film extiadthe information you give in this questionnairgl w
be treated in utmost confidence and will be anonygndhe worth of the study completely depends on
how true and factual answers you provide in teringl@at you feel when using literary texts in Englis
language classrooms.

1. Should literary texts be included in EFL classro@ss teaching resource? (Please(fiok

one). (Use the space for any comments you wanttein

Strongly agree agree disagree Strongly disagree

Comments

2. What do you think the benefits of using literaryttein EFL classrooms are?

3. What do you think the difficulties of using liteyatexts in EFL classrooms are?

4. Which of the following types of literary texts dowy prefer to use in EFL classrooms?
Please order the following in terms of your prefiees 1 (most prefer) to 5 (least prefer).

........ Films and film extracts
........ Short stories

........ Novels and novel extracts

........ non-literary texts
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5. In your opinion which language skill(s) can entebyg using literary texts? How?

6. Among the following approaches which approach desyou employ in your literary texts

teaching? (Tick on your preference).

Table 13. Possible approaches used to teach liteyatexts in English classroom

No. Item Basic Characteristics
Information-  Explain the content of the text to the class.
1 Based Ask questions to check students' knowledge basedhat they have
Approach read Provide students with background information.
Personal- Encourage students to relate the themes to persgpatiences.
2 Response Elicit students' response to a text.
Approach Encourage students to express their feelings tisiie texts.
Guide students to express their opinions towartdsta
3  Language- Set language activities in literary texts lesson.
Based Encourage students to actively participate in theoc@ss of
Approach understanding the meaning of text.

4 Paraphrastic
Approach

Moral-

5. Philosophical
Approach
Stylistics

6 Approach

Students work with their classmates to generatgulage practices.

Re-tell the text to students to help them undetstan
Use simple terms to explain what the story is about
Discuss what the author says in the text.

Incorporate moral values in lessons.
Ask students the values they learn from the text.
Get students to search moral values from a text.

Guide students to interpret a literary text by ingkat the language.
Get students to mark any linguistic features fromtext.
Encourage students to discuss beyond the surfageingeof the text.

7. | encourage students to understand cultures drefddifferent from their own that are
reflected in the literary texts.

Strongly agree

agree disagree Strongly disagree

Comments
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8. | focus on issues such as the history and charstitsrof literary movements, the social,
political and historical background to the literaext.

Strongly agree agree disagree Strongly disagree

Comments

9. 1do activities, analyzing the language of litergeyts in order to draw students’ attention to how
language is used to convey meaning in the litetexis.

Strongly agreg agree disagree Strongly disagree

Comments

10.1 encourage students to evaluate the literary @xtschoose the tettiey want to study.

Strongly agreg agree disagree Strongly disagree

Comments

11. I encourage students to relate the topics andebkerhthe literary text they read to their own
personal experience, feelings and opinions.

Strongly agreg agree disagree Strongly disagree

Comments
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Appendix C: Interview Questions for Teachers

| would like to inform you that all the informatiahat you will give in this interview will be

kept strictly confidential; and will only be usedrfpurpose of this research. This interview
session will focus on your view towards literarytgs and the use of literary texts in language
learning. If you do not understand any of the qoest please feel free to ask or interrupt me

during the interview.

1. What did you think about your lesson today?
2. Which part of your lesson did you feel most sagidfivith? Why?
3. Which part of your lesson did you feel dissatidfieith? Why?
4. Did you have any problems with your lesson toda#tat were they?
Apart from the major questions above th@oquestion was asked during the interview:

o

In the questionnaire, you mentioned that poemgsteraype of literary text you prefer

the least to use in class. Why do you think so?
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Appendix D: Teachers Interview Transcription

The following are the teachers’ responses to tlesiipns above
Teacher 1

“As usual” (Q1). “I am happy with, who says? Why?This activity is good because students
will read the chapter to find the statements apddranalyse the situation and meaning of the
language used by the speaker”. “Another activitid is discussion question ... because this
activity helps lead students to real life”. “I aragpy with the true/false statements ... because
students can challenge each other. This task mskekents more active by discussing
answers in the groups.” (Q2). “I don't like the snamy one... Most students don't read the
story... the summary just helps students to undedstemat happens in the story”. “I really
didn't prefer comprehension check at all but comng@nsion check will make students read the
story” (Q3)

“No, no big problem” (Q4)

“Because poems contain abstract meanings and tigeidge written is not grammatically
correct” “When teaching a poem, teachers need tenstand the culture of those people
reflected in the poem. The meanings implied in theem always make readers

misunderstand” (Q5)
Teacher 2

“That is 0.K” (Q1)

“I like, who say, why?* ... in this activity students need to interpret theaning behind each
statement” (Q2)

“I am not happy with the summary part.... Becauselatts usually spend more time than
limited.... but if | don't do this part the studemdll have no information and ideas for
discussion” (Q3)

“I got some problems in designing activities fandgnts to work on....some activities are too
long for students to present... | have no time tootleer activities and no time to give
feedback” (Q4)
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“If the students read the story at home, it is tsaging and | don't need to work very hard,
just give feedback” (Q4)

“Because, poems to me, the words and structuresllgpeetic. That means it is not normally
spoken in everyday language. They are difficultinterpret and the language use is so
complicated, which cause difficulty for both teachand students”. “Students need to be
proficient in terms of language, at least interragglievel”. “To be able to use in class, the
poem needs to be carefully selected, interestingthe level must match with the studénts
level. Otherwise, the students will get bored aadehno ideas about what the poem means to
them” (Q5).

Teacher 4

“As usual” (Q1). “The part that | most satisfiedtlvis the warm-up activity”.... “Because it
is the idea-based activity” (Q2). The part | am happy with is the summary”... “The reason
is that it took longer time for students to read thapter again so that they can summarize it”
(Q3) “The problem is that students don't usualbdréhe story at home. Therefore they have
no ideas for discussion”... “This is a big problem fiee to teach” (Q4)

“You know, even | am a teacher | still find it dd@lt to understand” “The poem should not
be taught to year-one students because there dtiplenmeanings behind the words in the
poem” “I prefer to teach short story, novel, onfiextracts rather than poem, which is hard to

read, write, create ideas and understand’(Q5)
Teacher 3

“No problem. As usual... Everything comes out asahpled, | am happy with the result’(Q1)
“No... but I am not happy because students are lBlagy don’t do homework that | need to
cover it in my lesson today” (Q3). “Students darstially read the story before they come to
class, | got used to it, no problem” (Q4). “Yestth why | don't include it in my lesson plan.
It is not necessary, anyway. The objectives othal subjects here are to promote students
language abilities and thinking abilities. We dagot further into literary text interpretations

deeply. For example, analyzing literary texts” (Q5)
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Appendix E: questionnaire for students

The questionnaire was developed with the purposevaluating the feelings of students at
Aboker preparatory school. All you are supposedasdo put (X) next to the item which you
think best expresses your opinion. Being sincergauar responses will have a significant
value for the objectivity of the study. You are @ssl that the responses that you gave to the
items in the study will be confidential and willtnbe used for any other purposes. | kindly
thank all of you for sparing time and for beingcgre. The followings are the literary texts

taken from your English language text book.

Table 14 Literary texts provided in grade 12 Englib language student’s text book

No Title Genre Page no
1. The girl from abroad Novel extract 29

2. Under a telephone pole Poem 49

3. Building the nation Poem 82-84

4. No longer at ease Novel extract 88

5. Casino royal Film extract 95-98

6. A taxidriver on his death Poem 162

7. The story of life on earth Short story 174-182
8. vultures Poem 187-189
9. Western civilization Poem 209-210
10. From the money-order Novel extracts 215
11. Film stars and their works Film 245-257
12. Titanic Film extract 260-261

Please tick the appropriate value on the scalenagaach item in the list below.

5=strongly agree, 4= agree, 3= Neutral, 2= disadrestrongly disagree

12345

1. I enjoy taking literary texts like short storig@ems, novels, films OO0

2. Taking literary texts helps me in creativity adical thinking OO O

3. Literary texts help me to develop my social it development OOO0OO0OO0
4. Taking literary texts in English helps me to noye my English OO0
5. I think literary texts improve my knowledge ofidtish grammar OO0O0O0
6. | think literary texts improve my vocabularyEmglish OO0
7. 1 think literary texts improve my writing skilla English OO00
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8. I think literary texts improve my reading comipeasion OO0

9. | dislike reading literary works assigned in Estgclasses () OO
10. | enjoy doing literary text based homework OO0 0O
11. | enjoy looking for underlying meanings of whatad in English OO0OO0O0

12. Students should be encouraged to take litéeaty in the department () () () () ()
13. Which one of the following is your Methodologlipreference when taking literary texts?

Table 15. Possible methodologies used to teach/lediterary texts in EFL classes

No. Item Strongly disagree  Strongly agree
disagree agree

Teacher-centered
Whole-class Discussion
Warm-up questions offered by
teacher followed by
individual reading and
classroom discussion
Student-centered

Group presentations

Prior knowledge offered by
teacher followed by
individual reading

wn =

o0k

7. Individual reading about the
work followed by class
discussion

8. Individual reading followed
by one to one discussion with
the teacher
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Appendix F: Students interview questions

| would like to inform you that all the informatiahat you will give in this interview will be

kept strictly confidential, and will only be usedrfpurpose of this research. This interview
session will focus on your view towards literatuesmd the use of literature in language
learning. If you do not understand any of the qoest please feel free to ask or interrupt me

during the interview.

1. Do you like reading literary texts like short sewj poems, novels and film extracts?

2. Inthe questionnaire, you mentioned that poenwit §tories, novels and films are
important and helpful to develop your languagelskihd language areas. How can it
could be?

3. In the questionnaire, you mentioned that poemgi sharies, novels and films are
irrelevant and useless for your English languageld@ment. Why do you think so?

4. In the questionnaire, you mentioned that teackatered teaching approach is your
preference learning methodology. Why teacher ced®Why not student centered
approach?

5. What kind of problems do you faced when you usedity texts?
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Appendix G: Classroom Observation Checklists

Table 16: Classroom observation checklists

No. Item yes no
1.  Discussion (interactive group activities) betwésacher and students?
2. The teacher asked the class open and close-endgestions about a
literary text?
3.  Students nominated themselves without the teactiiéng on them?
4.  Students asked the teacher questions when titeynad understand
something?
5.  Explain the content of the text to the class?
6.  Provide students with background informationwdhlibe literary text?
7.  Encourage students to relate the themes cétiteexts to their personal
experience?
Encourage students to express their feeling towéndsissue of the
8. literary texts?
9. Set language activities in literary text les§ons
Encourage students to actively participate in theocgss of
10. understanding the meaning of the text?
11. Ask students the values they learn from th&?tex
Get students to mark linguistic features from #nd that are significant
12. to students’ reading and interpretation?
13. Encourage students to discuss beyond the surfaaning of the text?
14. Intentionally combine different approachesatggies?
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Appendix H: Classroom Observations and Its Descripon

All the four teachers (T1, T2, T3 and T4) were afed twice each. So there were 8
classroom observations. The observation aimednd dut how the teachers and students
dealt with the given literary texts in their langeaclassrooms. It also aimed to discover some
practical problems they encountered when usingaliyetexts. This section gives a brief
description of how the teachers and students deditliterary texts and the problems they

encountered when they use literary texts to temcpuage.

Descriptions of classroom activities

Teacher 2

T2 was observed twice. In the first lesson, therdity text he used was a poem entitled
“Under a Telephone Pole”. He started his lessoadiyng students some questions about the
main message of the poem and by writing down e&ehteon the board. Then he assigned
students into four groups to work on the activitieshe textbook. Students tried to write
some short sentences next to the information peavigéading to a short summary of the
poem, explaining the meanings behind the wordewotesices, explained the meanings behind
the statements who says, answering comprehensudiaoussion questions and marking if
the sentences about the main events were trudser. fdn the second lesson the literary text
he used was a novel extract entitled “No LongeEase. T2 started his lesson by asking
students about the main events of the extract anthén wrote them down on the board.
Then, he assigned students into four groups to warkhe activity. Putting the main events
on the board and explaining the theme of the eixteaswering comprehension questions and

multiple choice questions were the main activioéthe teacher.

In both the lessons observed, it was noticeddhbt some activities allowed for students to
express their own opinions and feelings or to doavtheir experiences. Although there were
some students who actively participated in thesttasm tasks, most of them never expressed

any ideas or opinions. The activities mainly aintechelp students improve their language
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and comprehend the text. What could be seen gudidem was that there was an element of
uncertainty in the instructions the teacher gawe ianvas only theme focused. As a result,

some students kept asking the teacher what to done activities.

Teacher 3

The literary text he used for his first lesson wasler the title “From Devil on The Cross”,
novel extract. He started his lesson by askingriben theme of the extract and then assigned
students into four groups. The activity for studemtas gaps filling, answered true/false
statements and answered comprehension questiotise Isecond lesson, the teacher asked
students in group to write the theme of the samesinextract, write down words under the
right headings to complete sentences given oretttbdok.

In the lesson observed, the teacher did not pravideh chance for students to express their
opinions or feelings. Only in one part, the studemtre asked to explain why the speaker said

the statement. The other activities drew studexitention to the theme of the novel extract.

Teacher 1

The literary text T1 used in his English languafgss was a poem which is entitled “A taxi
Driver on His Death”. The teacher started his lasep asking students to brainstorm ideas
related to the title of the poem and then invitedm to predict what might happen in the
poem. After that, he asked them to discuss some epéed questions in groups and to share
ideas with their members. In the second lesson|itéwary text he was used was entitled
“Western Civilization”. As usual he started hisdes by asking students to discuss what
culture they have and comparing their cultures wttrers culture. Then students are intended
to read the poem and then he asked students teedactivities in groups to answer true/false
statements, guessed meanings from the contextiilded¢he personalities of characters and
their relationship in the real situations. Althouglost of his activities in the first lesson
observed were to familiarize students to the neenpoit was noticed that these activities

provoked a lot of discussion and interpretationsMaxtivities in the second lesson were more
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or less the same as those of the other three tesagheve (T2, T3,) in terms of aims and the

nature of activities with their focus on comprehensand theme of the novel extract.

Teacher 4

The activities T4 was used based on the novel &xératitled “From the Money Order”. The

activities were not so different from those of titber teachers. In his first lesson, he started
by inviting some students to summarize the extod¢he novel and to tell their summary to

the class. After that, he asked the students t tfeanovel extract again and do the activities
in groups to find the central message of the texi answered some comprehension
questions. He started his second lesson by astadgrsts to tell what film means? He kept on
asking questions to make sure that the studente)ganess their idea about film and the type
of film they have been seen. Then the students wao®uraged to read the film extract

entitled “Titanic” and analysis the characters iftlaetions and personalities) in groups. Then
students individually answered comprehension gqoestilt was noticed that the teacher
seemed to spend most of his lesson on the sumilagyefore, he did not have enough time
to do other activities. The last two activities gchcter analysis and the cross cultural
comparison) helped to stimulate students’ reactiortke film extract to a great extent. These
activities gave students an opportunity to exptess ideas and opinions, especially when

they were asked to analyze the characters’ pelsiesal
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